Our RE Curriculum




Our Assessment Overview linked to detailed adapted Schemes of Work
Assessed using triangulated assessment three times a year and against end of year ARE

Assessment | Strand1 | Strand 2 Strand 3 Strand 4 Strand 5 Strand 6
strands
DT IPC User and Design and Tools and skills Safety
1-2blocked | milepost | purpose make Big Ideas
skills
History IPC Chronological Historical Historical Enquiry Big Ideas
1-2blocked | milepost | understanding depth and Interpretations of history
skills knowledge
Geography | IPC Locational Place Human and Fieldwork and Big Ideas
1-2 milepost | Knowledge Knowledge physical geography skills Linking concepts
blocked skills Geography across multiple
subjects
Art IPC Colour Pattern Technique Texture and Artists and Art Big Ideas
1-2blocks milepost | Tone form from around the
skills world
Music Singing Listen and Interrelated | Composition Improvisation Performance
Ongoing /Play appreciation dimensions | and notation
Skills focus History of music | Rhythm
*Key composer Pulse
knowledge Pitch
linked to Texture
historical Timbre
periods Dynamics
*Chords
Science IPC Working Biology Physics and Materials, states Big Ideas
2-3 milepost | scientifically Anatomy Chemistry rock and soil
Per year skills Adaptation formation
Botany
PSHE Changes Relationships Differences Healthy me Aspirations RSE SEP: 2020
Ongoing (dreams and
goals)
GAMES Running /Jumping /Throwing /Catching Participation and Health and fitness
Ongoing applying skills including mental
Skills focus Competitive health and lifestyle
games choices
Attack and
defence
GYM/ Movement, pattern Agility Personal performance /Group performance
Dance Balance Coordination and flexibility Health, Fitness and Lifestyle
Ongoing
Swim Swimming to NC; stand-alone block
Blocked
MFL KS2 Oracy Literacy Intercultural understanding
Ongoing
RE Making sense of beliefs Understanding the impact Making connections
Ongoing
Computing | Computer science Information technology Digital Literacy —including
Ongoing online safety online safety online safety
Our curriculum must: Assessment methodology:
. Have International/SMSC/British values e Ongoing assessment via short summative
dimensions low stakes tests/tasks
e Be cyclical e  Focussed practical activities and sequenced
e  Build in first hand experiences activities observed (FPTs)
e  Reinforces the schools values : AFTER e  Cumulative work individual or group piece,
. Have a heavy focus on subject specific including project based on task centric
vocabulary, learning vocabulary (Blooms e  Collaborative
WoW) and expected vocabulary (related to work/Performance/Demonstration
spelling) Pupil Discussion in groups and 1:1 e 1:1 or group discussion -questioning
Because this is how we know our children learn best e Ongoing assessment formative-including
home study or targeted observation




The Valley Community School RE Curriculum Map (Long term planning)

World? Harvest
Link to Islam creation story
and charity.

do they live? (PART 1)

why does it matter?
Christians, Muslims and non-
religious world views)

1.3 INCARNATION: Why does
Christmas matter to
Christians?

1.4 GOSPEL: What is the good
news Jesus brings?

1.5 SALVATION: Why does
Easter matter to Christians?

Unit L2.1 Creation
What do Christians learn
from the creation story?

L2.2: PEOPLE OF GOD: What
is it like for someone to
follow God?
Christianity/Islam and
Judaism focus

*Planned unit

L2. 9: How do festivals and
worship show what matters
to a Muslim?

L2.3: INCARNATION/ GOD:

What is the ‘Trinity’ and why
is it important for Christians?
Contrast with the concept of
God in Judaism.

*Planned unit
U2.8: What does it mean to

5
be a Muslim in Britain
today?
U2.2: CREATION/

6 FALL: Creation & Science —

Conflicting or
Complimentary?

Link to Islamic beliefs about
creation and fall

U2.1: GOD: What does it
mean if Christians believe
God is loving and holy?
Contrast with God in
Hinduism/Islam

People Of God
U2B.3 How can following God
bring freedom and justice?

L2. 4: GOSPEL: What kind of
world did Jesus want?
Contrast with Islamic
teachings

L2.5: SALVATION: Why do
Christians call the day Jesus
died ‘Good Friday’? Easter.
Compare with Islamic
version of events and beliefs

U2.3: INCARNATION

Why do Christians believe
Jesus was the Messiah?
Contrast with Jewish and
Islamic beliefs about Jesus.

*Planned unit

U2.11: Why do some people
believe in God and some
people not? (Christians/
Muslims and non-religious)

U2.5: SALVATION: What do
Christians believe Jesus did to
‘save’ people?

Compare with the idea of
salvation in Islam.

how do they live? (PART 2)
*Planned unit

L2.6: KINGDOM OF GOD:
For Christians what was the
impact of Pentecost?

U2.6-Kingdom of God
For Christians, What kind of
king was Jesus?

Year Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

group
F1 GOD/ CREATION: Why is | F2 INCARNATION: Why is *Planned unit F3 SALVATION: Why is Easter | *Planned unit *Planned unit

EYES the word ‘God’ so Christmas special for F4 Being Special: where do special for Christians? F5 Which places are special | F6 running throughout the year
important to Christians? we belong? and why?
Muslims/Christians?
F6 Which times/stories are special and why?
1.2 CREATION: Who do *Planned unit 1.1 GOD: What do Christians 1.9 How should we care for *Planned unit *Planned unit
1 Christians say made the 1.6 Who is a Muslim and how | believe God is Like? the world and for others, and | 1.6 Who is a Muslim and 1.8 What makes some places

sacred to believers? (Christians
and Muslims)

*Planned unit

1.10 What does it mean to
belong to a faith community?
(Christians, Jews, Muslims and
non-religious worldviews)

*Planned unit

L2. 12: How and why do
religious and non-religious
people try to make the world a
better place? (Christians,
Muslims, non-religious)

*Planned unit

L2.11: How and why do people
mark the significant events of
life? (Christians, Muslims,
Hindus

and non-religious)

*Planned unit

U2.10: What matters most to
Humanists and Christians?
(Christians and non-religious)

*Planned unit

U2.12: How does faith help
people when life gets hard?
(Christians, Muslims, and/or
Jews and/or Hindus, non-
religious)




The Importance of RE

National curriculum: RE
Religion and beliefs inform our values and are reflected in what we say and how we behave.
RE is an important subject in itself, developing an individual’s knowledge and understanding

of the religions and beliefs which form part of contemporary society.

Religious education provokes challenging questions about the ultimate meaning and
purpose of life, beliefs about God, the self and the nature of reality, issues of right and
wrong, and what it means to be human. It can develop pupils’ knowledge and understanding
of Christianity, of other principal religions, other religious traditions and worldviews that offer

answers to questions such as these.

RE also contributes to pupils’ personal development and well-being and to community
cohesion by promoting mutual respect and tolerance in a diverse society. RE can also make
important contributions to other parts of the school curriculum such as citizenship, personal,
social, health and economic education (PSHE education), the humanities, education for
sustainable development and others. It offers opportunities for personal reflection and
spiritual development, deepening the understanding of the significance of religion in the lives

of others — individually, communally and cross-culturally
Spiritual, moral, social and cultural development

Section 78 (1) of the 2002 Education Act states that all pupils should follow a balanced and
broadly based curriculum which ‘promotes the spiritual, moral, cultural, social, mental and
physical development of pupils and of society, and prepares pupils for the opportunities,
responsibilities and experiences of later life’. Learning about and from religions and beliefs,
through the distinct knowledge, understanding and skills contained in RE within a broad-
based curriculum, is essential to achieving these aims. Exploring the concepts of religion
and belief and their roles in the spiritual, moral and cultural lives of people in a diverse

society helps individuals develop moral awareness and social understanding.

Personal development and well-being

RE plays an important role in preparing pupils for adult life, employment and lifelong
learning. It helps children and young people become successful learners, confident
individuals and responsible citizens. It gives them the knowledge, skills and understanding to

discern and value truth and goodness, strengthening their capacity for making moral



judgements and for evaluating different types of commitment to make positive and healthy
choices.

Community cohesion

RE makes an important contribution to a school’s duty to promote community cohesion. It
provides a key context to develop young people’s understanding and appreciation of
diversity, to promote shared values and to challenge racism and discrimination. Effective RE

will promote community cohesion at each of the four levels outlined in DCSF guidance.3

The school community — RE provides a positive context within which the diversity of cultures,
beliefs and values can be celebrated and explored.

o The community within which the school is located — RE provides opportunities to
investigate patterns of diversity of religion and belief and forge links with different
groups in the local area.

e The UK community — a major focus of RE is the study of diversity of religion and
belief in the UK and how this influences national life.

¢ The global community — RE involves the study of matters of global significance

recognising the diversity of religion and belief and its impact on world issues.

RE subject matter gives particular opportunities to promote an ethos of respect for others,
challenge stereotypes and build understanding of other cultures and beliefs. This contributes
to promoting a positive and inclusive school ethos that champions demaocratic values and

human rights.

In summary, religious education for children and young people:

e provokes challenging questions about the meaning and purpose of life, beliefs, the
self, issues of right and wrong, and what it means to be human. It develops pupils’
knowledge and understanding of Christianity, other principal religions, and religious
traditions that examine these questions, fostering personal reflection and spiritual
development

e encourages pupils to explore their own beliefs (whether they are religious or non-
religious), in the light of what they learn, as they examine issues of religious belief
and faith and how these impact on personal, institutional and social ethics; and to
express their responses. This also builds resilience to anti-democratic or extremist
narratives

e enables pupils to build their sense of identity and belonging, which helps them

flourish within their communities and as citizens in a diverse society



e teaches pupils to develop respect for others, including people with different faiths
and beliefs, and helps to challenge prejudice
e prompts pupils to consider their responsibilities to themselves and to others, and to
explore how they might contribute to their communities and to wider society. It
encourages empathy, generosity and compassion.
RE has an important part to play as part of a broad, balanced and coherent curriculum to
which all pupils are entitled. High quality learning experiences in RE are designed and
provided by careful planning through locally agreed syllabuses and in schools, taking into
account the need to offer breadth of content, depth of learning and coherence between
concepts, skills and content.

At the Valley School, RE is taught through the Bolton Agreed Syllabus (2020).

The purpose of religious education

The Bolton Agreed Syllabus 2020 asserts the importance and value of religious education
(RE) for all pupils, with on-going benefits for an open, articulate and understanding society.

The following purpose statements underpin the syllabus, which is constructed to support
pupils and teachers in fulfilling them:

* Religious education contributes dynamically to children and young people’s education in
schools by provoking challenging questions about meaning and purpose in life, beliefs about
God, ultimate reality, issues of right and wrong and what it means to be human.

* In RE, pupils learn about religions and beliefs in local, national and global contexts, to
discover, explore and consider different answers to these questions.

* Pupils learn to weigh up the value of wisdom from different sources, to develop and
express their insights in response and to agree or disagree respectfully.

» Teaching therefore should equip pupils with systematic knowledge and understanding of a
range of religions and beliefs, enabling them to develop their ideas, values and identities.

* RE should develop in pupils an aptitude for dialogue so that they can participate positively
in our society, with its diverse religions and beliefs.

* Pupils should gain and deploy the skills needed to understand, interpret and evaluate texts,
sources of wisdom and authority and other evidence. They should learn to articulate clearly
and coherently their personal beliefs, ideas, values and experiences while respecting the
right of others to differ.

1 These purpose statements are taken from A Curriculum Framework for Religious
Education in England (REC 2013).



Curriculum intent: clear purpose and aims

“The principal aim of religious education is to explore what people believe and what
difference this makes to how they live, so that pupils can gain knowledge,
understanding and skills needed to handle questions raised by religion and belief,
reflecting on their own ideas and ways of living.”

Bolton Agreed Syllabus 2020-2025

This can be best achieved by attention given to this principle aim throughout the planning,
teaching and learning of RE.

Rationale —why this curriculum design?

Primarily, we want to be sure the curriculum meets the National Curriculum requirements
and offer high quality learning experiences in RE which are designed and provided by
careful planning through the Bolton Agreed Syllabus. We take into account the need to offer

breadth of content, depth of learning and coherence between concepts, skills and content.

The Bolton Agreed Syllabus provides teaching sequences, teacher knowledge
guides and lesson planning which supports high quality input.

e Secondly, the Bolton Agreed Syllabus provides clear end of unit and end of key stage
outcomes that pupils and staff use efficiently, we build on these adding the
disciplinary and substantive knowledge pupils need to progress.

e Thirdly, the curriculum is cyclical and each year group has specific objectives that
encompass linked learning, British Values and SMSC

¢ We want our children to love RE!

e Our aim is to give our children every opportunity to meet the principal aim of RE
which is to acquire and develop knowledge and understanding of religious and non-
religious world views adapted to incorporate principal religions represented in and
around Bolton.

o \We want children to develop an understanding of the influence of beliefs, values and
traditions on individuals, communities, societies and cultures.

e \We provide a curriculum that helps pupils develop the ability to make reasoned and
informed judgements about religious and moral issues.

e Children have the opportunity to reflect on their own beliefs, values and experiences
through their study.

e Through the teaching of RE, we intend for pupils in our school to develop a positive
attitude towards other people, respecting their right to hold different beliefs from their
own and towards living in a society of diverse religions.



The aims of RE

The threefold aim of RE elaborates the principal aim.
The curriculum for RE aims to ensure that all pupils:
1. Make sense of arange of religious and non-religious beliefs, so that they can:

* identify, describe, explain and analyse beliefs and concepts in the context of living
religions, using appropriate vocabulary

* explain how and why these beliefs are understood in different ways, by individuals and
within communities

* recognise how and why sources of authority (e.g. texts, teachings, traditions, leaders) are
used, expressed and interpreted in different ways, developing skills of interpretation

2. Understand the impact and significance of religious and non-religious beliefs, so
that they can:

* examine and explain how and why people express their beliefs in diverse ways

* recognise and account for ways in which people put their beliefs into action in diverse
ways, in their everyday lives, within their communities and in the wider world « appreciate
and appraise the significance of different ways of life and ways of expressing meaning

3. Make connections between religious and non-religious beliefs, concepts, practices
and ideas studied, so that they can:

* evaluate, reflect on and enquire into key concepts and questions studied, responding
thoughtfully and creatively, giving good reasons for their responses

+ challenge the ideas studied, and allow the ideas studied to challenge their own thinking,
articulating beliefs, values and commitments clearly in response

« discern possible connections between the ideas studied and their own ways of
understanding the world, expressing their critical responses and personal reflections with
increasing clarity and understanding

Curriculum implementation: Teaching and learning approach

For each year group the Bolton Agreed Syllabus provides a Programme of study.

These give the statutory requirements of the syllabus. The syllabus is structured around the
three aims and the three elements: Making sense of beliefs, Understanding the impact
and Making connections.

The three aims/elements form the basis of the end of key stage outcomes, and the
progressive ‘learning outcomes’ in each unit of study. An overview of questions (pp.16-17
Agreed Syllabus) shows how questions are based on core concepts in a spiral curriculum.

The syllabus is based around a key question approach, where the questions open up the



content to be studied. The syllabus gives key questions to help teachers to deliver the
statutory Programmes of Study. These are followed by detailed unit outlines for each
guestion with core concepts that are at the heart of the religions taught. These are designed
to support teachers in delivering high-quality RE that enables coherence and progression.
The unit outlines give structured support in terms of learning outcomes and suggested
content, to enable good planning and progression.

There is a long-term plan with units chosen in an order so that pupils’ understanding

is built up in a coherent way. Teachers adapt high quality lesson plans and resources from
the Bolton Agreed Syllabus and the Understanding Christianity resource to match the needs
of the learners. The syllabus is flexible enough to allow RE to be taught in a

variety of ways — RE days or weeks, linking with other subjects and discretely.

Curriculum implementation: Religions and beliefs
Pupils are to study in depth the religious traditions of the following groups:

Reception: Children will encounter Christianity and other faiths, as part of their growing
sense of self, their own community and their place within it.

Key Stage 1: Christians, Jews and Muslims
Key Stage 2: Christians, Muslims, Hindus and Jews.

Consideration of other religions and non-religious worldviews occurs at each key stage, as
appropriate to the school context.

Teaching of Christianity is supported through the Understanding Christianity resource (RE
Today Services).

EYFS RE

RE sits very firmly within the areas of personal, social and emotional development and
understanding the world. This Bolton Agreed Syllabus enables children to develop a positive
sense of themselves, and others, and to learn how to form positive and respectful
relationships. They will do this through a balance of guided, planned teaching and pursuing
their own learning within an enabling environment. They will begin to understand and value
the differences of individuals and groups within their own immediate community. Children will
have the opportunity to develop their emerging moral and cultural awareness.

The agreed syllabus for RE sets out experiences, opportunities and appropriate topics for
children in the Foundation Stage.



Early Years Foundation Stage (EYFS) Key Stage 1

Nursery Reception Year 1 and upwards
RE is non-statutory, but RE iz a compulsory part of RE is a compulsory part
teachers may choose to the basic cumiculum for all of the basic cumiculum for
inconporate RE material into Reception-age pupils, and all Kay Stags 1 pupils, and
children’s activitiss. should be taught acoording should be taught acconding

1o this agresd syllabus for RE.  to this agresd syllabus

for RE.

Early Learning Goals cutine what pupils should achisve by The national curriculum s
the end of Reception year. The national curriculum is not taught alongsids religicus
taught. education.

Some esttings have children from both nursery and Reception
in &an EYFS Unit. Planning will need 1o take account of the
nesds and expectations of both age groups.

Curriculum implementation: Units of study
Through all Key Stages, pupils at the Valley School are taught to:

“develop a coherent understanding of several religions, by studying one religion at a
time (systematic study) before bringing together and comparing different traditions
(thematic study). The thematic study allows pupils to draw together their learning
each year, as well as offering planned opportunities for retrieval and recall.”

Bolton Agreed Syllabus 2020.

The RE curriculum is a spiral curriculum where content is revisited which ensures knowledge
is substantive and progression is clear.

At The Valley Community Primary School, RE is taught in every year group.

RE is taught weekly and is supplemented with themed RE days to allow children to focus
on developing their knowledge and skills, studying each unit in depth.

In order to support children in their ability to know more and remember more, there are
regular opportunities to review the learning that has taken place in previous units as well
as previous lessons.

At the start of each topic children will review previous learning and will have the
opportunity to share what they already know about a current topic.

Children are given ways to organise their knowledge at the start of each topic, which
details some key information and vocabulary. This is not used as part of an assessment,
but to support children with their acquisition of knowledge and are used as a reference
document.

Effective CPD and standardisation opportunities are available to staff to ensure high
levels of confidence and knowledge are maintained.

To support teaching, staff access a range of resources and close links to the RE Today
Association.
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Effective use of educational visits and visitors are planned, to enrich and enhance the
pupil’s learning experiences within the RE curriculum.

Teachers use highly effective Assessment for Learning at different points in each lesson
to ensure misconceptions are highlighted and addressed.

Effective modelling by teachers ensures that children are able to achieve their learning
intention, with misconceptions addressed within it.

Children are given clear success criteria in order to achieve the Learning Intention with
different elements of independence.

Pupils are regularly given the opportunity for Self or Peer Assessment, which will then be
used to inform planning, preparation, differentiation and address misconceptions within
that lesson, or for the next lesson.

Cross-curricular links are planned for, with other subjects such as Reading, Writing, Art,
Drama and Computing.

Educational, immersive displays that answer key questions help to create a rich learning
environment for RE.

Our Assessment Tracker allows us to use data to inform future practice and identify
gaps in learning.

Curriculum impact:
In all planning there is a specific RE objective, with an expected outcome.

The end of unit outcomes, found in the Bolton Agreed Syllabus (2020), guide assessment
along with flexible assessment opportunities linked to the teaching and learning sequence.
These link to end of phase outcomes that are used, along with teacher judgments, to assess
pupils’ attainment in RE.

The unit and end of phase learning outcomes support teachers’ planning for
all pupils.

» Teachers in RE plan their approach to the whole key stage with the learning intentions of
the end of the phase/key stage in clear view.

» Teachers the learning outcomes for each key question when planning learning

activities for pupils. Classroom activities enable pupils to build up knowledge and
understanding, in a variety of ways, allowing pupils plenty of opportunities to achieve the
outcomes. Through the unit, teachers are aware of how far pupils achieve the outcomes, so
as to guide their next steps in teaching.

* The learning outcomes are broken down further into smaller ‘I can’ statements by
teachers when planning lessons and learning activities for pupils

*We set high expectations early in the key stage, in terms of the matters, skills and
processes of RE to enable pupils to reach the highest possible standards for all groups of

pupils.
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The impact of this curriculum design will lead to outstanding progress over time across
key stages relative to a child’s individual starting point and their progression of skills.

Children will therefore be expected to leave The Valley reaching at least age-related
expectations for RE.

Our RE curriculum will also lead pupils to be enthusiastic RE learners, evidenced in a
range of ways, including pupil voice and their work.

Developing knowledge, skills and attitudes in RE

Progress in RE involves the application of general educational skills and processes in
handling subject knowledge. This, in turn, strengthens the skills and deepens understanding
and knowledge. At the Valley teachers plan to enable pupils to make progress with these
skills, as appropriate in each key stage.

Policies
RE POLICY
WORSHIP POLICY

Systemic documents
Key documents held in house and maintained by subject leaders that promote, monitor and
support this subject development.

e Position statement

e Action and/or development plan

e External and/or Internal Data Profiles

e Impact statement

e Monitoring plan

o Documents that support exemplification of standards

Substantive knowledge (S)(sometimes called content or conceptual knowledge) is the knowledge
that has been gained through a discipline. Disciplinary knowledge (D) is knowledge about how a
discipline is conducted or investigated.

12



https://www.st-marys-deane.bolton.sch.uk/wp-content/uploads/2017/09/GEOGRAPHY-POLICY-2017-2018.pdf

The Valley Community School RE Curriculum Map (Long term planning)

World? Harvest
Link to Islam creation story
and charity.

do they live? (PART 1)

why does it matter?
Christians, Muslims and non-
religious world views)

1.3 INCARNATION: Why does
Christmas matter to
Christians?

1.4 GOSPEL: What is the good
news Jesus brings?

1.5 SALVATION: Why does
Easter matter to Christians?

Unit L2.1 Creation
What do Christians learn
from the creation story?

L2.2: PEOPLE OF GOD: What
is it like for someone to
follow God?
Christianity/Islam and

Judaism focus

L2.3: INCARNATION/ GOD:
What is the ‘Trinity’ and why
is it important for Christians?
Contrast with the concept of
God in Judaism.

*Planned unit
U2.8: What does it mean to

5
be a Muslim in Britain today?
U2.2: CREATION/

6 FALL: Creation & Science —

Conflicting or
Complimentary?

Link to Islamic beliefs about
creation and fall

U2.1: GOD: What does it
mean if Christians believe
God is loving and holy?
Contrast with God in
Hinduism/Islam

*Planned unit

L2. 9: How do festivals and
worship show what matters
to a Muslim?

People Of God
U2B.3 How can following God
bring freedom and justice?

L2. 4: GOSPEL: What kind of
world did Jesus want?
Contrast with Islamic
teachings

L2.5: SALVATION: Why do
Christians call the day Jesus
died ‘Good Friday’? Easter.
Compare with Islamic
version of events and beliefs

U2.3: INCARNATION

Why do Christians believe
Jesus was the Messiah?
Contrast with Jewish and
Islamic beliefs about Jesus.

*Planned unit

U2.11: Why do some people
believe in God and some
people not? (Christians/
Muslims and non-religious)

U2.5: SALVATION: What do
Christians believe Jesus did to
‘save’ people?

Compare with the idea of
salvation in Islam.

how do they live? (PART 2)
*Planned unit

L2.6: KINGDOM OF GOD:
For Christians what was the
impact of Pentecost?

U2.6-Kingdom of God
For Christians, What kind of
king was Jesus?

Year Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

group
F1 GOD/ CREATION: Why is F2 INCARNATION: Why is *Planned unit F3 SALVATION: Why is Easter | *Planned unit *Planned unit

EYFS the word ‘God’ so important Christmas special for FA Being Special: where do special for Christians? F5 Which places are special | F6 running throughout the year
to Muslims/Christians? Christians? we belong? and why?
F6 Which times/stories are special and why?
1.2 CREATION: Who do *Planned unit 1.1 GOD: What do Christians 1.9 How should we care for *Planned unit *Planned unit
1 Christians say made the 1.6 Who is a Muslim and how | believe God is Like? the world and for others, and | 1.6 Who is a Muslim and 1.8 What makes some places

sacred to believers? (Christians
and Muslims)

*Planned unit

1.10 What does it mean to
belong to a faith community?
(Christians, Jews, Muslims and
non-religious worldviews)

*Planned unit

L2. 12: How and why do religious
and non-religious people try to
make the world a better place?
(Christians, Muslims, non-
religious)

*Planned unit

L2.11: How and why do people
mark the significant events of
life? (Christians, Muslims, Hindus
and non-religious)

*Planned unit

U2.10: What matters most to
Humanists and Christians?
(Christians and non-religious)

*Planned unit

U2.12: How does faith help
people when life gets hard?
(Christians, Muslims, and/or Jews
and/or Hindus, non-religious)
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Religious education key questions: an overview

Raligion/belief

Craatian

Peopis of Gog
Incamation

Fingaorm of God

frman (faith)
[badEh fivorshio)

Al fiife afor death)
AkNISg fiirtus/maratity)

FS (Di .

Christianity plus othars

F1 Wiy is the word
“God’ 20 imporkant to
Christians? [God]

F2 Wiy ia Christmas
spacal for Christans?
[Incarmadion]

F Wy is Eastar spacial

for Chrstians? [Sakation]

KS1 (Exploring)

Christians, Jews and
Muszlims

1.1 What do Christians

balisve God is like? [God]

1.2 Who do Christians say
miade the workd? [Creation)]

1.3 Wiy does Chinstmas
miatter 0 Chnstians?
[Incarnation)

1.4 'What is the 'Qocd news"

Chstians beligws Jesus

orings? [Giospsl]

1.5 Wiy doss Easier matter

o Christians? [Sabeation]

1.8'Who is a Muslim ang

hiow 00 they lve? [God
Tawhidlibacahmar

Lower K52 [Connecting)

Upper K52 [Connecting)

Christiana, Muslima, Hindus and Jaws

L2 1 what do Crristians lsarn from the
creation story? [Craation/Fall

2.2 What is it ke for SEomecns to
folow God? [People of God)

L2 3 What is the “Trinty” and why

iz it important for Christans? [God/

Incarnation]

L2 4 What kind of workd oid Jesus

want? [Gosped

L2 6 Why do Chiistians oall the day
Jesus died "Good Friday'? [Sabvation]
L2 & Faor Chistians, what was the
impact of Panteccst? [Kingdom of

Ged|

L2.7 What do Hindus balievs God is

ike? [Brahman/amarn)

L2 8 WWhat 0oes & mean o Da Hindu in

Britain today? [Dharmal

L2.8 Howy do fastvals and woeship
show whiat Matters t0 4 Musim?

liadts]

LI2_1 What doas it maan if Christans
boiigvs God i holy and lowving? [God]
U2 2 Croation and scisnda: conficting
or complementany? [Craation]

L2.3 Wy do Christians boieve Jasus
was the Massiah? [Incarnation]

i2 4 How do Christians decide now 1o
Fve? Winat would Jesus do? [Gospel]
2.6 What do Chnstians Delieve Jesus
did 1o 'save’ pecple? [Salvation]

LI2.8 For Chrigtians, what kind of king
iz Jesus® [Kingoom of God]

L2 7 Wihy do Hindus want {0 be
good? [Karma onanma/samsara’
moksha)

12,8 What Doss it maan to be a
MUSE in Britain oday?
[Frwiigiman/ibadat]

K53 (Applying/Interpreting)

Chriztians, Muslimz, Buddhizts, Sikhs

3.1 What does it mean for Christians to balieve in
God as Trinity? [God]

3.2 Should Chirizfians be greaner than evaryons
glsa? [Creation]

3.3 Wiy ars peopie good and bao? [Fall

3.4 Doos the workd need propheds today? [Peopls
of God]

3.6'What 0o poople 0o whan ifg gets had?
[Wizcom]

3.8 Why oo Christians beliews Jesus was God on
Earth? [Incarmation]

3.7 What is 20 radical about Jesws? [Gospal]

3.8 The Buddha: how and wity 00 Nis expeniences
and teachings hawe meaning for paople today?
[Buddha‘dnammaszangha)

3.8 Whry 00Nt Hindus want t0 be reincarmated

and what oo they 0o about it? [Samsaraimokshas
Eranmanvatmankanma/athamma]

3.10 What iz good and what is challanging about
baing a MusEm ieenager in Brtain today?
[fman/ibadah akiag]
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Religion/belief

Tha Peopie and

ES (Di ing)

F4 Being special: whera

oo we balong?

F5 Which places arg
special and wiy?

F8 Which stories ars
spacEl and wiy?

K51 (Exploring)

1.7 Who is Jewish and how
do they kea? [GooTorans

Paopi]

1.8 What makss 50ma

places zacred 10 beligvars?

1.8 How Should we Gars for
others and the world, and

wity does it matter?

1.10'Wnat doss i maan

0 belong to a faith
COMIMunity?

Lower K52 (Connecting)

L2100 How oo festhals and family e
=how what Maitiers 10 Jawish peopla?
[GodToran/Pecpiests Land]

L2.11 How and wity do paople mark
e significant events of Ma?

L2.12 How and wihy do peopis iry o
maks the world a bettar place?

Upper K52 [Conneacting)

Li2.8 Why is the Torah &0 imporiant to
Jewish peopla? [GodTorat]

U210 What matiers most 1o
Humarnists and Christians?

U211 Wiy do soma people baliswa in
God and some people not?

2,12 How dioss faith help when iife
gets hard?

Mioda:

For Chunch Schoois, two

aoditional unis ans prvided in the
Understanding Chstianity materals:
How can following God bring freedom
and justice? [People of God]

What Ciffersnce does the Resurrection
make for Crristians? [Saivation)

K53 (Applying/Interprating)

3.11 What iz good and what is challenging about
baing a Jewish teanager in the LK today? [Pacpio
and tha Land]

3.12 How are Sikh teachings on equality and
Sarice put Nt practice today? [Goovthe Gurus/
valuss/Farh]

3.13 What difference doses it make to ba an athaist
Or agQnoetic in Britain today?

3.14 Good, bad; right, wrong: how oo | decida?

3.15 How far doas it maks a difference if you
believa in ifo after deat?

3.18 Why is thens suffering? A thars amy good
soluticns?

3.17 Should happiness ba e purpose of lifg?

3.18 How can peopls exprass the spitual throwgh
the aris?
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End of phase outcomes

Each of the three elements of the teaching and learning approach is important and pupils should make progress in all of them.

Below are the end of phase outcomas for each element. Each unit provides lsarning outcomes specific to each question, leading to these end of phase outcomas.

Teaching and learning approach

Element 1:
Making sense of beliefs

Identifying and making senae of religious
and non-religious beliefs and concepts;
understanding what thesa belisfs mean
within their traditions; recognising how and
wity sources of authority (such as texts)
are used, exprassed and interpreted in
differant ways, and developing skills of
interpretaton.

Element 2:
Understanding the impact

Examining how and why people put their
belisfs imto practice in derse ways,
within their everyday lives, within their
communities and in the wider world.

End KS1
Pupils can ...

identify core belisfs and concepts
studied and give a simple description
of what they mean

give examples of how stories show
what people believe (g.g. the meaning
behind a festial)

give clear, simple accounts of what
stones and other texts mean to
believers

give examples of how people use
stones, texts and teachings to guide
their beliefz and actions

give examples of ways in which
behevers put their belisfs into practics

End lower KS2

Pupils can ...

identify and descnbe the core beliefs
and concepts studied

make clear inks between textz/
sounces of authornty and the core
concepts studied

offer informed suggestions about what
texts/sources of authonty can mean
and gme examples of what thess
S0uUrcas mean o believers

make simple inks betweaen stonas,
teachings and concepts studied and
how people ve, indnadually and in
Communities

describe how people show their beliefs
in how they worship and in the way
they live

identify some differences in how
people put their beliefs into practce

End upper K52

Pupils can ...

identify and explain the core beliefs
and concepts Studied, using examples
from texts/sources of authority

in refigions

descnbe examples of ways in which
people use textz/zources of authorty
to make sense of core balefs

and concepts

give meanings for texts/sources of
authority studied, comparing thess
ideas with some ways in which
believers interpret texts/sources

of authority

make clear connections baetween
what people believe and how they live,
individualky and in communities

uzing evidence and examples, show

how and wity people put ther behefs

into practice in different ways, 2.g. in

different communities, denorminations
or cultunss

En
Pu
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Teaching and learning approach

Element 3:
Making connections

Evaluating, reflecting on and connecting
the beliefs and practices studied; allowing
pupils to challenge ideas studied, and the
ideas studied to challenge pupils’ thinking;
discerning possible connections betwesen
these and pupils” own Ives and ways of
understanding the world.

End KS1

Pupils can ...

= think, talk and ask questons about
whether the ideas they have besn

studying, have something to say
to them

= Qgwve agood reason for the views they
have and the connechons they make

The outcomes for EYFS are the Early Learning Goals (see p. 24).

End lower KS2

Pupils can ...

+ make links betwesn some of the
beliefs and prachces studied and life
in the world today, expressing some
ideas of ther own clearky

= rgige important queshons and suggest
answers about how far the beliefs
and practices studied might make a
difference 10 now pupils think and lve

+ give good reasons for the views they
have and the connechons they make

End upper K52

Pupils can ...

+ make connections between the belisfs
and practices studied, evaluating and
explaining their importance to different
peopla (2.g. behevers and athessts)

« eflact on and articulate lezzons
people might gain from the beliefs’
practices studied, including their own
responses, recogmising that others
may think differanthy

= consider and weigh up how ideas
studhed in thig unit relate to their own
expenences and expenences of the
world today, developing insights of
their own and giving good reasons
for the views they have and the
connections they make
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Unit outcomes

The following pages sot out all the end of unit cutcomes for Yaare 1-8. Thase will help 1o show how pupile are expactad 1o make progress towarde the end of phass ocutcomes.

KS1 unit outcomes:

End K51 1.1 God 1.2 Creation 1.3 Incamation 1.4 Goapsl 1.5 Salvation

Pupils can ...

 Identify core beliefs and Igentify what a parabile is = Fotal the story of creation = (ve a clear, GimMple account = Tal stories from he Bible and = Recognies that INncarnation and
concepts studied and give a Tl the story of the Lost Son from Genesis 1:1-2:3 of the Story of Jasus” birth rECOQNISE A link with he conoapt of Sabvation are part of a "big Story”
simple description of what from the Bitle Smply ana Bimply and wity Jasus is important "Gospal’ or good News of the Bibia
they mean recogniss a link with tha = Recogniss that “Creation’ for Chrigtians Give clear, SIMple accounts of what = Tel Storiss of Holy Waek and

* Give axamples of how stories Crwistian igea of God as a is iha Daginning of tha 'big Recogniss that storiss Bibla texts (5uch as the story of Easter from the Bibla and
show what peapls balieve (a.g.  forgiving Father Etory’ of the Bibk of JaBuS' [ifa coma from Matthew the tax collactor) maan 1o rECOQNISE & link with the idea of
the meaning behind a festival) Give clear, Smple accounts = Saywhat the story talls tha Gospels Christiang Sahation (Jesus reecuing peopis)

* Give cleas, simple accounts Of what ia siory means Christians about God, Recogniss that Jesus gives
of what stories and other to Christians Creation and the worid iNstructions t0 paopls about how
texts mean to believers to behaws

* Give examples of how Give at least b examples ofa = Give at least one exampis Givo ecamples of ways in (Give at Isast two examples of = [Giva at lsast ihres examplas
people use stores, texts waty in which Christians show of what Chiristians do to which Chrstiane usa tha ways i which Chistians follow the of Now Chrstians show thair
and teachings to guide their tneir bolief in God as lovingand  Bay “thank you™ to God for &tory Of tha Mativity to guice teachings Gtudiod about forgiveness belisds about Jesus” deatn and
belisfz and actions fongiving {e.g. by saying ‘somy’, Craaticn their befiefz and actions at and peaca, and bringing good rasurraction in chunch worship

+ Give sxamplss of ways in by seaing God a5 walcoming Christmas news to the friondless at Easter
which balisvers put their tnem Dack; Dy forghing otnars) Give at Isast two cxamples of how
belisfs into practice Give an exampis of how Christians put these Delists into

Christians put their balisfs into practics in the Chunch community
practica in worship {a.0. by and thair own [ves (for Gxampie:
Saying sormy 1o God) charity, confassion)

* Think, talk and ask questions = Think, tak and ask Questions =  Think, falk and ask Decide what they parsonally = Think, talk and ask questions apout =  Think, talk and ask queskions
about whether the ideas about whether they can Questions about ving in an have t0 b thankdul for, whethar Jetus” 'good News” is only about whether the siony of Eastar
they have been studying, 3T anything from tha Story amazing world ghing a reason for feir good news for Chistians, or F tharg only Nas Something 0 say o
have something fo say for themaakves, Bxploring o EmETTI T idaas ars things for amyone to laarn about Christians, oOr if it Nas amyining o
to them Gifferant ideas idleas they Nave and the = Think, talkc and azk Micner 10 g, Qiving a Qood reaszon Gay 10 pupils about sadness, hope

* Give a good reason for the Give 2 raazon for the idsas connections they maks questions about Chiristmas fr thir isas. Or Maaven, &xpioeing diferant
views they have and the they hawa and ihe connections  batwsoen tha Chrstan fOr POOpIS Wi arg i0aas and giing a good rsason
connsctions they make. they make. Jewish Craation stary and Christians and for peopie for their ideae.

the workd they lve in.

wino are not.
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End K51

Pupils can ...

= Identify core beliefs and
concepis studied and give
a gimple description of
what they meaan

= Give sxamples of how
stories show what people
believe (a.g. the meaning
bahind a featival)

= Give clear, simple accounts
of what storiea and other
texiz mean fo believers

= Give examples of how
people use stories, texts
and teachings to guide
their beliefs and actions

= Give examples of ways in
which balisveras put their

= Think, talk and ask
questiona about whether
the ideas they have been
studying, hawe something
to say to them

= Give a good reason for the
views they have and the
connections they make.

1.8 Muslims

= PEcOgniss the woeds of the
Shatadat and that it i very
important for Musims

= |oEntify BOMe Of the ley Muslim
beliets about (God found in the
Shahadat and the 88 names, and
give 8 EiMpls Cascrption of what
Some of tham mean

= (ive sxampies of Now Siores about
the Prophist* show what Musims
beligve about Muhammad

= Givd Sxamples of Nowe Muslims
use the Shanadafh to show wihat
matbars 0 tham

= Give gxamples of Now Muslims
use sionse about the Prophet to
Quitte their Deliefs and actons @.g.
Carg for creation, fast in Ramaian)

=  (Give gxamples of Now Muslims
put their Dafisfs about prayar
into action

= Think, tak and ask questions
about Musim beliefs and ways of
lnving

= Talk about what they think is good
for Musims about prayer, respact,
Calebration and setf-contrdl, Qving
a good reasocn for their ideas

= Giviz 3 good regson for thair ideas
about whethar prayer, reepact,
Calebration and setf-contedl Nave
S0mething 1o say to them too.

1.7 Jews

= [Recogniss the words of the
Shema as a Jewish prayer

= Re-tall SiMply S0me stones
wzed in Jewizh colebrations
{e.g. Chanulah)

= (Give exampies of Now tha
shones used in celebrations
{B.0. Shabbat, Chanusan)
TN Jews about what
God = ke

= Give Exampies of Now
Jewizh people calsbrate
special mes (e.g. Shabbat,
Suldeot, Chanukah)

= Miaks links Detwean Jawish
iieas of God found in the
Si0nes and how pecpls e

= (Give an exampis of Now
S0me Jowish people might
ramamber God in diffsnsnt
ways (6.0, mezuzal, on
Shabiat)

=  Talk about what they think
is good about reflacting,
hanking, praising and
remambearing far Jewish
[peapis. giving a good
reazon for their ideas

= (Givie 2 good reason for
their idaas about whether
refiscting, thanking,
praising and remambering
have something to say to
tham too.

1.8 Sacred places

= FAscogniss that thars ars spacal
places where peopks go to worship,
and falk about what peopie do thers

= |gdentify at loast three cbjects wsed
in worship in two religions and give
a simpie account of how they ane
wzad and something about what
they misan

= |oentfy 4 bolief about worship and a
belisf about God, connecting theee
Deliafs smply t0 a place of worship

= Giv Examples Of Sionos, objacts,
symbols and actions usad in
Churches, MosQues andior
SyNagoguat which show what
pe0pie Delieve

= Givo SIMpIe examples of how
people worship at a church,
MoEGus Or SyNagogus

= Talk about wity S0Me paopie ke
10 belong 0 2 sacred bulding ora
COMIMunity

= Think, talk and ask Qood Questions
aibout what happens in a church,
&yNagogue Or MoGQUS, Saying what
then think about these quiestions,
@iving Qood reasons for their idsas

= Talk about wihat makas 50mMe places
spacial to pecple, and what tha
differance is Dehwesn raligious and
non-religious Special places.

1.9 World and othars

-

Ity a Stony or text that says
soimething abowt sach person
D&ing wniqus and waluabis
Gitve an exampis of a key Delief
some paople find in one of
thees stories (e.g. that God
loves all pacpis)

Gitve 2 Clagr, Simpls account
of what Genesis 1 tells
Chnztiane and Jews about the
natural word

Gives an Eecampls of Now
people show that they can
for others (8.9. Dy giving to
charity), Making a link to one of
the Gtones

Give cxamples of now
Chistians and Jews can show
cano for the natural Earth

Say why Christians and

Jews might ook afier the
Marbural word

Think, talk and ask Quashions
ainout what differance Dakgwving
in God makes 10 how people
treat sach other and the
Marbural world

Give good reasons wity
everpone religious and
non-raligicus) should cars

fior othars and ook aftar the
Marbural world.

1.10 Belonging

Racognisa that Ioving
others is important in lots of
COMMunities

Say simpty what Jesus

and one othar rekgious
Isader taught about Ioving
other peopls

Give an 200wt of wiat
happens at a traditional
Christian and Jewish or
Muslim walCome cersmaony,
and sugpest what the
actions and symbols mean
Ideniify at lsast two ways
pacple show they Iove sach
other and balong to each
other whan they get marrsd
(Crwistian and/or Jewish and
Mon-rakgious)

Give coamples of ways in
wiiCh pecpie sxpress their
identity and belonging wihin
faith communities and other
COMMUNBs, responding
sansitaly to diferencas
Taik: about wiat they think
i& good about bBaing in a
COMMuNidy, for people in
faith communities and for
themashes, grang a good
reason for their ideas.
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Lower KS2 unit outcomes:

End LKS2 L2.1 Craation L2.2 People of God

Pupils can ...

= Identify and describe the core baliefs = Place the concapts of God and = Maks chaar inks Detwasn tha story of =
and concepis studied Craation on a imeline of the Bibie's Moah and the idea of Covenant

= Make clear links between exis/sources D@ 207
of authority and the key concepts = Make claar inks between Genssis -
studied 1 and wiat Chrighians Deficve about

Goa and Craation .

= Offer suggestions about what texts/
souwrces of authority can mean and give = Racognise that the story of “the Fall
axamples of what these sources mean in Genasis 3 gives an explanation of

to believers wity things go wrong in the word
» Make simple links betwesen stories, = Descrbe what Christians do becauss = Make Simple iNks bebwesn promices =
teachings and concepis studied and they balieve God is Creator (8.0 i the stony of Noah and promizes
how people live, individually and in foliow (300, wonder at how amazing that Cihristians make at a wedding
communitiss God's creation is; care for e Earth — CEramany
= Describe how psopls show their belisfs ~ Som2 SPRCIHC ways)
in how they worship and in the way = Descrbe how and wiy Christians
they live migit pray to God, say S0y and azk
* ldentify some differancea in how for forgiveness

peopie put their belisfs into practice

* Make links betwesn some of the beliefe = Ask Quastions and sujgest answers = Maks inks Detwaan the stony of Noah =
and practices studied and lifs in the about wiat might De important in the and Now wa liva in 5chool and the
waorld today, expreasing some ideas of Creation stony for Chwistians and for widar worid.
their own clearly non-Chirstians lving today:

* Raize important questions and suggest
answars about how far the beliafz
and practices studied might make a
difference to how pupils think and live

= Give a good resson for the views thay
have and the connections they make.

L2.3 Incarnation/God

Recognice whiat 2 'Goepal’ iz and
give an exampla of the kinds of
Sories it CoMtains

Offer sugQestions about what texts
about baptism and Trnity mean
Give examples of what thess teds
mean to some Chstians ooy

Destribe how Christians show
their belisfs about God the Trindy in
wirEhifp in differant wayG (n bapdism
and prayer, for xamipis) and in the
waly ey e

Makos links Detwasn some Bible
texds Shedied and the itea of God
in Chiristianity, expressing clearty
S0ME ideas of thair twn about what
Christiane boliows God is lke.

L2.4 Gospeal

ldents, this a2 part of 2 "Goepal’,
which talls the story of the life and
teaching of Jesus

Iiake clear links Detween the
caling of the first dEciplss and Now
Christiane today try 10 f0llow Josus
and be ‘fishers of paopl’

Supgest ideas and then find cut
about what Josus™ ackions towands
Ouicasts meaan for a Chrstian

Give examples of Now Christians try
b0 Ehow 108 for all, inCiuding Now
Chiristian lsadars try to follow Jesus”
teaching in ciferent ways

Mk links Debwean tha importance
of lowe i the Bible Stones studiod

and lifa in the word today, giving a
Qoo reason for Heir ideas.
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End LK5S2
Pupils can ...

Identify and describe the core baliefz

and concepis studied

Make clear links between lexiz/zources

of authority and the key concepts
studied

Offer suggestions about what texts/
sources of authority can mean and give
axamples of what these sources mean

to belisvers

taachings and concepts studiad and
how people live, individually and in

commuinitias

in how they worship and in the way

they live
Identify some differences in how

peopie put their belisfs into practice

Make links betwesn some of the beliefs
and practices studied and life in the
world today, expreasing some ideas of

their own clearly

answars about how far the belisfs

and practices studied might make a

difference fo how pupils think and live
Give a good reason for the views they
have and the connections they make.

L2.5 Salvation

Recogniza the wond “Sahation’, and
that Christians believe Jasus came
{0 ‘save’ Or ‘mesous’ pecpla, e.g. by
shorwing them nonr 10 ke

CHfier informad SugQastions about
winat the ewents Of Holy Wieek mean
o Chrisfians

Give exampies of what Chstians say
about the imporance of the ewants of
Hiiy Wk

Make Smiple Enks betwaon the
Gospal accounts and how Chnstians
mark thie Eastar events in thair
COMMuntis:

baliefs about Jesus in worship in
different ways

Ruaics thoughtiul guesticns and
SUQQESt BOMS antwers about wity
Christians call the day Jesus tad
“Go0d Frday', giving good reascns
for thair Sugpestions.

LZ.6 Kingdom of God

Maks claar inks Detwoan tha story of
Pertecost and Christian Delisfs about
the kingoom of God" on Earth

Ofar infiormed swigestions abowt
wihat the ewants of Pentscost in Acis
2 might maan

Give examplas of what Pentacost
means to some Chrstians now

Maks mmpla inks betwasn tha
Oeacrption of PEMiecost in Acts 2,
the Hoty Spirit, the kingdom of God,
and how Christians ve mow
Desribe Now Chstians show
fheir beliafs about the Hoty Spirt

in worzhip

Maks nks betwoan ideas about the
kingdom of God in the Bibie and
what paopie Delieve about following
God today, geving Qood reasons for
thisir ideas.

L2.7 Hindus & God

Ientify Bome Hindu osities and say
Mo thery Nelp Hindus describe God
Waka claar inks Detwaan s0ma
stonies (e.0. Svetaketu, Ganesh,
DCiwaval) and whiat Hindus Dalieves
about God

Offer informad swdgestions

ab0ut what Hindu murtis 8xpress
about God

Maks simpie inks between Delisfs
about God and how Hindus e 9.0,
ChoOsing & deity and worshiging at a
Nomie Ehring; celebrating Diwal)
IckEtify BOME GIfErant ways in which
Hindus worship

Raise quastions and cwggsst answers

about whether it iz good to think
about the cycle of creataprassrer
Testroy in the world today

Maka inks Detwean the Himdu idea
of everyons hawing a “spark’ of God
in tham and ideas about the valua
Of peopie in the world today, giving
good reasons for their ideas.

L2.8 Hindus in Britain

Identsy, the terme "dharma’, ‘Sanagian
Di¥anma” and "Hinduwism® and say
wihat they mesan

Wiaika links Debwean Hindu practioss
and the idaa that Hinduism s a whols
‘waty Of life” (Thanma)

Describs how Hindus show thair fith
within Hhgir Emilies in Briain today
(8.3 nomea puia)

Deacriba how Hindus show thir

faith within thair faith COMMuNitias in
Biritain today (2.0. 4 and bhagans at
thi Mmandi; in foetivals such 4 Diwali)
Iiarty SOMme diffarsnt ways i which
Hindus show their faih (9.0, Detween
diffarant CoMmMunitiss in Brigain, or
Detwesn Britdin and parts of India
Aaiss questions and suggest answers
about what iz gocd about Being a
Hindu in Britain today, and whether
taking part in farmily and COMMunity
rituals it 4 good thing for indhviduals
and socicty, giving Qood reasons far
their idaas.
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End LK52
Pupilz can ...

Identify and describe the core beliefs
and concepts studied

Make clear links between texis/sources
of authority and the key concepis
studied

Offer suggestionz about what texts/
sources of authorty can mean and give
examples of what these sources mean
to balievers

Make simple links between sfories,
teachinge and concepis studied and
how people live, individually and in

it
Describe how peopls show their beliefs
in how they worship and in the way
thay live
Identify some differences in how
people put their belisfs into practice

Make links batween some of the beliafa
and practices studied and life in the
world today, expressing some ideas of
their own clearly

Raize important gquestions and suggest
answerz about how far the belisfz

and practices studied might make a
difference to how pupils think and live
Give a good reazon for the views they
hawe and the connectionz they make.

L2.9 Muslims

bdeintify some baliefs about God in
lzkam, exprassed in Surah 1

Make clear links Detwasn Delisfs
about God and Dadah (2.9. how
God iz worth worshiping; Now
Muslims submit to God)

Giva examples of Dadah (worshig)
in lslam {e.g. prayer, fasting.
celsbrating) and describe what
thay invoha

Make Enks Detwean Mushm belisfs
about God and a range of ways

in which MuSETE worship (8.0, in
prayar and fasting. as a famiy and
as a Community, 2t home and in
the mosque)

Raise questions and Sugpast
angwears about tha valus of
submission and seff-control to
Muslims, and whethar thars

ara banefts for people who are
ot Mushms

Maks links betwosn the Musim
idea of ling in harmony with the
Creator and the need for all peopia
0 ive in NArmoy with each other
in the world today, giving good
reazons for their ideas.

L2.10 Jews

Idamtify soma Jewish Daliafs abowt
God, sin and forgivenses and
describe what they mean

Makes clear links Detwaen the stony
of the Exodus and Jewish Dalisfs
about God and his relationship
with the Jowish peopis

Offar informed suggestions about
the meaning of the Exodus story
for Jews today

Make simpe nks Detwean Jawish
peligiz about God and nis people
and how Jows ive (.0. through
celebrating forgivensss, salvaton
and freadom at festials)

Deascriba now Jews show their
Daliats through worship in fectivals,
[Doth at home and in wider
COmMmunities

Aaise questions and Guggest
answers about whather it is good
for Jews and everyone alse to
ramember the past and ook
forwand 0 the future

Make links with the value of
personal reflaction, saying “somy”,
being forgiven, being grateful,
seeking freedom and justice in the
world today, including pupils’ own
Fves, and giving good reasons for
their ideas.

L2.11 Stages of life

Identify 20me Debafs about Iowva,
commiément and promises in two religious
traditions and describa what they maan

Ofier informed suggestions about the
meaning and imgortance of censmaoniss
of commitmeant for relgious and non-
refigious people today

Describe what happsens in ceramonios
of commitment (s.g. baptism, sacrad
thread, marriage) and say what thess
rituaks mean

Make simple links betwean belisfs
about love and commitrnent and

how paople in at lsast two relgious
traditions hve {e.g. through celsbrating
forgivenses, salvation and freadom

at festivale)

Identify somes differences in how peopls
celsbrate commitment (e.g. differant
practices of marriage, or Christian
baptism)

Raise quastons and supggest anEwsars
about whether it i good for Bveryone
to 58 Iife as journey, and to mark tha
misstones

Make links Detween ideas of lowve,
commiment and promises in religious and
non-religicus cersmonies

Give good reasons wihy they think
Ceramaonies of COMMItment are Or ans not
valeable today:

L2.12 Make the world better

=  ldantify Soma baliess about why the
world is not alwaye a good place (8.0.
Christian ideas of sin)

= Make links Detwasn raligious Delisfs and

teachings and why peaple try o live
and maksa the world a better place

= Maks simple ks betwean teachings
about Now 0 Tva and ways in which
penpila try t0 Make the workl a batier
place (.. fidon olam and tha charity
Tzadek)

= Dascride 50Me exampilas of Now
people try to e (8.0, individuals and
Organisations)

= |dentify soMe differences in how peaple
put their belisfs into action

s Raizs quastions and suggest
anewers about why the world is not
always a good place, and what ara
the best ways of making it better

* Maks nks betweoen some
commands for iving from relgious
traditicns, non-religicus worldviews
and pupils' own ideas

s Exprose their own ideas about the
best ways to makes the world a batter
place, making links with religious
ideas studiad, giving good ragsons
for their views.
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Upper KS2 unit outcomes:

End UKE2
Pupilz can ...

Identify and explain the core beliefs and
concepis studied, vsing examples from sources
of authority in religions

Dwesacribe examplaz of ways in which people
uze texts/sources of authority to make sense of
core beliefs and concepls

Give meanings for texts/sources of authorify
siudied, comparing these ideas with ways

in which belisvers interpret texts/sources of
authority

Make clear connections betwesn what
people belisve and how they live, individually
Using evidence and examplas, show how
and why people put their beliefs into
practice in different ways, e.g. in different
communities, denominations or cultures

Make connectiona betwesn the belisfs and
practices studied, evaluating and explaining
their importance to different people (e.g.
believers and atheiziz)

Reflect on and articulate lessons people
might gain from the beliefa/practices studied,
including their own responses, recognising that
othaers may think differently

Consider and weigh up how ideas studied in
this unit relate fo their own experiences and
experisnces of the world today, developing
inzights of their own and giving good reasons
for the views they hawe and the connections
they make.

U2.1 God

= Idantify some oifferant types of
bitdical texts, using technical tarms
accuratoly

= Explain connections batween
pibdical texts and Christian ideas of
God, using theological tarms

* Make clear connections batwesn
Bible texts studied and what
Christiane belsve about God, for
axample, through how cathadrals
ars designed

+ Show how Christians put their
belisfe into practics in worship

= \Weigh up how bibkcal ideas and
teachings about God as oty and
Ioving might make a differance
in the word today, developing
insights of their own.

U2.2 Creation

«  |dentify what typa of toxt So0me
Christians say Genesis 1 is, and
its purpose

= Taking account of the contesxt,
sugpest what Ganasis 1 might
mean, and compans thair idsas
with ways in which Chiristians
interprat it, SNOWiNg awasness of
OEffarent interpratations

+ Make clear connections between
Genesiz 1 and Christian belief
about God as Creator

* Show understanding of why
many Christians find science and
faith go togsther

= |dentify key ideas asing from thair
study of Genesis 1 and comment
on how far these are helpful or
iNspiring, justifying their responzes

= Waigh up how far the Ganasis 1
creation namatie is in confiict, or
i& complementary, with a scientific
account, giving good reasons for
their vignns.

U2.3 Incarmation

Explain the placs of Incarnation
and Messiah within the 'big story”
of the Bibls

ldantify Gospsel and propheoy
texts, using technical terms
Explain connsotions betwesen
bibcal texts, Incamaton and
Messiah, using theclogical terms

Show how Christians put their
belisfs about Jesus’ Incarnation
into practics in differant ways in
calobrating Christmas
Comment on how the idea that
Jeeus is the Messiah makes
sense in the widsr story of the
Bibls

Wisigh up how far the idea of
Jesus as the ‘Messiah™ — a
Saviour from God — is important
in the world today and, ifit is
trus, what differsnce that might
make in peopls's Ives, giving
good reasons for ther answers.

V2.4 Gospsl

* |dontify foaturse of Gospel toxte
{for example, tsachings, parabls,
narrative)

+ Taking account of the context,
suggest meanings of Gospeal
texts studied, and compans their
own ideas with ways in which
Christians interprot biblcal toxts

+ Make clear connactions batween
Gospel texis, Jesus' 'good
news’, and how Christians ive in
the Christian community and in
their indwidual lives

* MMake connections batween
Christian teachings (e.g. about
peace, forgivensss, healing)
and the issuss, problems and
opporunities in the world today,
inchuding their cwn lives

* Articulate their own responses 1o
the issuss studied, recognising
different points of view.
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End UKS2
Pupilz can ...

Identify and explain the core beliefs and
concepis studied, using examples from
sources of authority in religions
Describe examplea of waya in which
people use texts/sources of authority fo
make sense of core beliefs and concepts

Give meanings for texts/sources of
authority stedied, comparing these ideas
with ways in which befievers interprat
texts/zources of authority

Make clear connections beiween

what people believe and how they live,
individually and in communities

Using evidence and examples, show how
and why people put their beliefs into
practice in different ways, e.g. in different
communities, denominations or cultures

Make connections betwesn the beliafs
and practices studied, evaluating and
explaining their importance fo different
people fe.g. belisvers and atheizia)
Reflect on and articulate lessons people
might gain from the beliefa/practices
sludied, including their own responses,
recognizing that others may think
differantiy

Congider and weigh up how ideas atudied
in this unit relate to their own sexperiences
and experiences of the world today,

developing ingights of their own and
giving good reazons for the views they

hawve and the connections they make.

U2.5 Salvation

+ Cutline the timeling of the "big
story' of the Bible, sxplaining how
Incarnation and Salvation fit within it

+ Explain what Christians maan whean
they say that Jesus' death was a
sacrnfice, using theological terms

+ Suggest meanings for namatives
of Jesus' death/resurrection,
comparning their ideas with ways in
which Christians imterpret thees taxts

* Maks clear connections batwssen
the Christian belisf in Jesus' death
8 a saorifice and how Christians
oealsbrate Holy Communion/Lord's
Supper

+ Show how Christiang put their
balisfe into practce in differant ways

+ Weigh up the valus and impact of
ideae of sacrifics in their own lives
and the world today

+ Artioulate ther own responsss to
the idea of sacrifice, recognising
differant points of view.

UZ2.6 Kingdom of God

= BExplain connections
betwsen biblical taxts
and the conoept of tha
kingdom of God

= (Consider different possible
meanings for the biblical
texts studied, showing
awaransss of differant
interpratations

= Maks clear connections
betwasn belief in the
kingdom of God and how
Christians put ther belisfs
into practios

= Show how Christians put
their belisfs into practice in
differant ways

#= Rglate the Chriztian
“kingdom of God'
moded {iLe. loving others,
ssnving the nesdy) 1o
isguse, problems and
opportunities in the
wiorld today

= Articulats their own
responses 1o the idea of
the importance of love and
sarvics in the world today.

U2.7T Hindus

* |dontify and explain Hindu belisfs, 8.g.
dharma, karma, samsara, moksha, using
technical terms acouratsly

* (ive meanings for the story of the
man in the well and explain how it
relates to Hindu bolisfs about samsara,
moksha, eto.

* Maks clear connections betwesn Hindu
belicfs about dharma, karma, samsara and
moksha and ways inwhich Hindus ive

+ Connect the four Hindu aims of life and
the four stages of lifs with beliefs about
dharma, karma, moksha, eto.

s Give svidence and axamplss to show
how Hindus put their belsfe into practics
in diffarent ways

* Make connactions between Hindu belisfs
studied (e.g. karma and dharma), and
axplain how and why they are important
to Hindus

* Rofisot on and articulate what impact
belief in karma and dharma might have
on individuals and the world, recognising
differsnt points of view.

2.8 Muslims

+ |dantify and explain Muslim beliefs
about God, the Prophst* and
the Holy Cur'an (a.g. Tawhid;
Muhammad as the Massangsr,
Cur'an as the messagse)

* Dascoribs ways in which Muslim
sources of authority guide Muslim
living (2.9. Gur'an guidancs on
Five Pillars; Haji practices follow
exampls of the Prophet)

+ Maks clear connections bstwasn
Muszhm beliefs and ibadah (e.g.
Five Pillars, festivale, mosques, art)

+ Give svidenoe and examples 1o
show how Muslms put their baliefs
into practioa in different ways

* Make connections betwesan
Muszhm beliefs studied and Muskm
ways of living in Britain' Bolton
today

+ Congider and weigh up the valus
of e.g. submission, obadisnce,
genarosity, sslf-control and
worship in the lives of Musims
today and articulate responses on
how far they are valuabls 1o peopls
who ars not Muslims

+ Raflect on and articulate what it
iz like o be a Muslim in Britain
today, giving good rsasons for
thair views.
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End UKS2
Pupilz can ...

Identify and explain the core beliefs and
concepiz studied, using examples from
sources of authority in religions
Describe axamples of ways in which
people use texts/sources of authority fo
make sense of core beliefs and concepts

Give meanings for texts/zources of
authority studied, comparing theae ideas
with ways in which belevers inferpret
texts/zsources of authorily

Make clear connections beiwsen

what people beliave and how they live,
individually and in communities

Using evidence and sxamples, show how
and why people put their beliefa into
practice in different ways, e.g. in different
communities, denominations or cultures

Make conneciionz betwesan the beliefs
and practices studied, evaluating and
axplaining their importance to different
people {e.g. belisvers and atheizia)
Reflect on and articulate lezsonz people
might gain from the belisfa/practices
studied, including their own responses,
recognisging that otheras may think differently
Congider and weigh up how ideas studised
in this unit relate to their own experiences
and experiences of the world today,
dewveloping inzights of their own and
giving good reasons for the views they
hawe and the connections they make.

U2.9 Jews

Identify and explain Jewish baliefs
about God
Give examples of some texts that

say what God is ke and explain how

Jawish people interpret them

Make clear connections between
Jawish beliefs about the Torah and
how thay u=s and treat it

Make clear connsctions betweean
Jawish commandments and

how Jews live (8.g. in relation 1o
kosher lawe)

Give evidence and sxamples 1o show

how Jewish people put their belisfz
into practios in different ways (5.9.
some differances betweean Orthodox
and Progressivie Jewish practice)
Maks connections betwaen Jawish
baliefs studied and explain how and
wiy thay are important to Jewish
peopis oday

Consider and weigh up the value of

&.Q. tradition, ritual, community, study

and worship in the bves of Jaws

today and artioulate responsss on
how far they ars valuable 1o people

who are not Jewish.

U2.10 Humanists and Christians

Identify and explain bebafs about
why people are good and bad (e.g.
Christian and Humanist)

Maks Inke with sources of authority

that tall people how to be good (8.g.

Christian ideas of ‘being mads in
the imags of God" but ‘falen’, and
Humanists saying people can ba
‘good without God')

Maks clear connections betwesn
Christian and Humanist ideas about
beang good and how peaopls live
Buggest reasons why it might be
halpful to follow a moral code and
wiy it might be difficult, offering
differart pointe of view

Rame important quastions and
suggest anewers about how and
why people should be good

Maks connections Daetwesn the
valuee studied and their own lives,
and thesr importancs in the workd
today, giving good reasons for
thieir views.

U2.11 Why believe in God

Define the terms ‘theist’, ‘atheist”
and ‘agnostio’ and give examples
of statemants that refisot thass
belisfs

Idertify and explain what religious
and non-religious people baliove
about God, saying whears thay gat
their ideas from

Give examples of reasons why
people do or do not believe in God

hake clsar connections Detwesn
what people beliewe about God
and the impact of thiz balief on
how they live

Give evidence and examples to
show how Christians sometimes
disagres about what God is

ks (8.g9. some differances in
interpreting Geneeis)

Refisot on and articulate some
ways in which believing in God is
valuabls in the lives of belisvers,
and ways it can be challsnging
Consider and weigh up differant
views on theiemn, agnosticiemn and
athaism, expressing insights of
their own about why people belisve
in God or not

Make conneotions between belief
and behaviour in their own liveg, in
the Bght of their lsarning.

U2.12 Life gets hard

Describe at lsast three
examples of ways in which
raligions guide peopls in how
to respond to good and hard
times in kg

ldentify beliefs about life after
daath in &t laast two religious
traditions, companng and
accounting for simiaritiss and
differences

Make clear connections
batwean what peopls balove
about God and how thay
rezpond to challanges in lifs
(e.g. suffering, bereavament)
Give examples of ways

in which baliefs about
resurrectionjudgermsnt’
heaven/karma/reincarnation
make a difference to how
someons lives

Intarprat a rangs of

anistio expreesions of
afterlife, offering and
gxplaining different waye of
understanding thees
Qifer a reasoned response
to the unit guestion, with
gvidencs and exampls,
aexprassing insights of
thir o,
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RE in the Early Years Foundation Stage

Children in EYFS should encounter religicus and non-relgious wordviews through special peopls, books, times, places and objects and by visting placss of worship. They should listen to and talk

about stonies. Children can be introduced to subject-spscific words and use all their senzes 1o explors belisfs, practices and forms of expression. They ask guestions and refizct on their own fesings

and sxperiences. Thay uss their imagination and curiosity to develop ther appreciation of, and wonder at, the world in which thay lva.

In line with the DfEs 2017 EYFS Profile, RE can provide marny opportunities for pupils,
through planned, purpossiul play and through a mix of adult-led and child-nitiated activity.

The ideas below are drawn from both the Early Years Outcomes and
the Early Learning Goals.

Communication and language

+ Children listan with enjoymeant to stories, songs and posms from differsnt communitiss and
traditions and respond with relevant comments, ouestions or actions.

+ Thay uss talk 1o organies, sequencs and clary thinking, idoas, foaings and avents.

+ Children answer “who', 'how' and “why' guestions about their expensnoses in responsa to
stories, expansnoss or evants from different soucas.

* They tak about how they and others show feslings.
+ Thay develop their own narratives in relation to stoniss they hear from differsnt communitiss.

Personal, social and emotional development

+ Children understand that they can expect othaers 1o treat their meeds, views, culiures and
baliefs with respsct.

* They work as part of a group, taking tums and sharing fasty, understanding that groups of
peopke need agresd valuss and codse of behaviour, including adults and children, to work

togethar harmiorously.

bshaviour i unacceptable.
+ Children think and talk about issuss of right and wrong and why thess gusstions matier.
+ Thay recpond to significant sxponsnose showing a range of feelings when approgriate.

+ Thay talk about their own and others' behaviour and ite consequences, and know that some

= Thay have a developing awarmsness of thair own nesds, wiewes and feelings and can ba
zansitive 1o thoss of others.

= Children have a developing respect for their own cultures and beliefs, and those of
octher people.

= Thay show seneitivity 1o othars' needs and feslings, and form positive relationships.

Understanding the world

= Children talk about similarities and differsncse betwesn thamselves and othars, among
farmilios, communities and traditions.

= Thaey bagin io know about thesr own cultures and bslisfs and those of other peopla.

& Thay aexplors, obesrve and find out about places and objects that mattsr in differsnt cultures
and belsis.

Expressive arts and design
= Children uss their maginations in art, musio, dance, imaginative play, role play and stones 1o
reprazant their own ideas, thoughts and feslings.

= They respond in a vanisty of ways to what they see, hear, smell, touch and taste.
Literacy

& (Children are given acoses to a wide rangs of books, posms and othar writtan matoriale 1o
ignite thair intarect.

Mathematics
= (Children recognios, oreate and desoribe some patterns, sorting and ordaring objects simply.

© AE Today 2020
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Developing knowledge, skills and attitudes in RE

RE teaching is intended to develop these skilla:

Investigating — in RE this includses abiities such as:

= asking relovant questions

= knowing how to usa difforent typss Of SOUNCOE a8 ways of gathering information
= knowing what may constibuts evidonce for undarstanding raligicn(s).

Reflecting — in BE thiz includss abiities such as:
= rafiscting on rebgious beliefs and practicss and ulbimats Guestions
= roflocting wpon feslings, relationships, and exporences

= thinking and speaking carsfully about rekgicus and spintudl topics.

Expressing — in RE this includss abiities such as:

= gxplaining concepts, rituals and practices

« idontifying and articulating mattors of deep comdction and concern, and responding to roligious iBEUSE
through a varisty of media.

Interpreting — in RE this includes abiktios such as:

« drawing meaning from, for example artefacts, worke of art, pootry and symbols
* interpreting raligious language

*  gugQeeting Meanings of rekgious tods.

Empathising - in RE this includes abiities such as:
= conzidering the thoughts, faolings, experisnces, attitudes, baliefs and values of others
+ Odeveloping the powser of imagination 10 identify fealings Such as love, wondar, forgivensss and Somow

= goging the word through the eyes of othars, and to o6 isEwWBE from their point of viow, deepaning
understanding of belisfs and practices.

Examplez of progression from 5-16:
Pupilz will be increasingly able to:

Ask iNCraasingly deap and Compis: Quastons about raligian.

Lise a widening rangs of S0urcas t0 purtus answers,

Focus on salacting and unoarstanding ralevant Sourtes 10 0sal with aligicus ant Spirtual Questions with
increasing insight and sansvity:

Evaluaie a range of responses to the quastions and isswes thay Study.

Describe how action and atmosphers makes tham fael,

ExpBriancs the use of Sisnca and towgnifilness in raligion and in life.

Take iNcreasing account of the Maanings of expanence and dizcern the depth of questions
refigicn addresEes.

Risepond sonsi#ively and with insight to raligious and spiritual phenomena and their Maanings.

Explain wihat words and actons might mean 0 belevars.

Asticulate their own reactions and ideas about religious questions and practices.

Cilarify and analyse with growing confidence aspects of raligion which thay find valuabla or interasting
or nagative.

Explain in words and other ways their own responses to matters of deep comviction.

Say what an cbjact means, or expain a symbol.

Uise figuras of speech Or metaphors to speak creatively about religicus ideas.

Undarstand iNcreasingly the Overse ways in which raligious and spiitual Bxperencs can be interpratad.
Clarify and exprass the role of intarpretation in religion and .

Goe with ensitivity ow othess respond to thair actions, wonds or Dehaiour

Connect their fosings, Doth positve and negative, with those of cthers, INcluding thoes in regious storss
and contexts.

IMagine with growing awarsnsss how they would fosl in a difensnt Siuation fom ther own.
Idlentify thowghifully with other people from a ranga of comMunities and stances for life.

27



RE teaching ia intended to develop these skilla:

Applying — in AE iz includes abiltiss such as:
= using AE lBarming in new siuations

= making ihe astociation betwssn religicns and individual COMMuNity. naticnal and intsrnational lifs
= idantifying key raligious valuss and their CONNECtons with Secular values.

Discerning — in RE thiz includes abilities such as:
= geveloping insight into personal exparience and raligion

= @xploring the positive and negative aspects of religious and secular belisfs and ways of e
= relating learning to ¥a

= making thoughtful judgements about the personal valus of rekgicus Dekisfs and practices.

Analysing — in AE this iNcludes abilitiss such as:
= gistinguizhing betwssn opinion. belief and fact

=  gistinguizhing betwssn the featurss of diferent reigions

= recognising similarities and distinctivenass of reigious ways of ke,

Synthesising — in AE this includes abiitiss such as:

= linking significant features of religion togsther in a coharent pattern

= connecting different aspects of life into a meaningful whols

= making links botwaen rekgion and human expesience, iNclwding the pupil's Cwhn Sxperance.

Evaluating - in RE this includses abiities such as:
= gobating iscuee Of religicus SigNificance with refieronce t0 exporenca, evidance and asgument

= waighing the reepactie claims of sef-interest, consideration for others, raligious teaching and ndividual
conacisnce

= drawing conclusions which are balanced, and related to evidance, dialogue and expensnce.

Examples of progression from 5-18:
Pupilz will be increasingly able to:

Recognize reigious materials and take note of their details and stye.

Soe links and simple connecions Detwaen aspects of raligions.

Malks increasingly subtle and complex inks betwean religious material and ther own ideas.
Apply lsarning from one religicus context to new contexts with growing awareness and clarity.
Symthasise their learming from diferent religicus Sources and thair own ideas.

Experiancs the awe and wondear of the natural world and of hurman relatsons.

Ba wiling to look beyond the surface at undarlying ideas and questions.

Waigh up the value relgious believers find in thair faith with iNgight, relating it to thair cwn experence.
Diiscarn with Clarity, respact and thowghtfulness the impact (posiive and nagatve) of religious and sacular
ways of living.

See what kinds of reas0ons are given t0 axplain religicus aspects of lifg.

Join in disoussion about BEweE ansing from the Study Of religion.

Use reasons, facts, OpiNions, examples and experence to justify Or Queston a view Of 4 religious iBsus.
Analyse the raligious views encountersd with faimess, balance, empathy and critical rgour:

Motice similaritiss betwean storas and practices from religions.
Lise general wonds 0 describe a rangs of rekgious practice and teaching.

Make links Doatweoen diffiorant aspects of one religion, or Simiar and contrasting aspacts of two or
miors raligions.

Explain clearly the relationships, simiarities and diferances Detwesn a ange of raligious Auments, ideas,
vigws and teachings.

Talk about what makes people chooss religious ways of .

Diescribs how rekgious pecois show the imMportance of symbots, key figurss, taxis Or Stores.,

Wiigh up with f2imess and balance the value they B86 i A rangs of reigious prachices.

Evaluate skitfully 20mMe relgious nsSPONEes 10 Moval iS5usE, and their Own responsss.
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Developing attitudes

Atttudes such as respect, care and concemn should be promoted through all areas of school
lif=. There are some attitudes that are fundamental to religious education in that they are
prerequisites for entening fully into the study of religions, and learning from that experience.
The followang atttwedes are t0 be fostensd through the agreed syllabus:

a) Curiosity and wonder —in RE this includes:

= developing imagination and curicsity

= racognising that knowledge is bounded by mysteny

= gppreciating the sense of wonder at the world in which they e

= developing their interast in and capacity to respond to guestions of meaning and purposs
= exploring the nature of eigious practices and teachings

* baing willing to look carefully at 'the other’ and be open to learning from it

= following mystenous and profound lines of thinking throwgh, to 228 whers they lead.

b) Commitment — in RE this includes:

= understanding the importance of commitment to a set of values by which to e one's life
= wilingness t0 develop a positive approach to life

= the ability to learn, while lving with certainty and uncertainty.

¢) Fairness — in RE this includes:

= listening 0 the wiews of others without prejudging one'’s response
= carsful consideration of other views

* wilingness to consider evidence, expenence and argument

» regdiness to look beyond surface IMpressions

= developing the courage to pursue famass.

d) Respect — in BE this includes:

being sensitve to the feelings and ideas of others

developing skills of listening and a willingness 1o leam from others, even when others' views
are different from their own

being ready to value difference and diversity for the cormmon good

appreciating that some beliefs are not inclusive and considening the issues that this raises for
indraduals and society

being prepared to recognise and acknowledge thewr own bDias
recognising the nghts of others to hold their own views
avoidance of ndicule

discerning between what is worthy of respact and what is not
appreciation that rebgious comactions are often deeply feit.

€) Self-understanding — in RBE this includes:

fesling confident about their own befiefs and identity and sharing them wathout fear of
embarrazsment or ndicule

developing a realistic and positive sense of their own religious, moral and spintual ideas and
a mature sense of self worth

recognising their own uniqueness as human beaings and affirming their seff-worth
becoming increasingly sensitive to the impact of their ideas and behawviour on other peopls
developing the capacity to discern the personal relevance of religious guestions
deepening awareness of the role of bebef and tradition in identty and culture.
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f) Open mindedness — in RE this includes:

being wiling to learn and gain new understanding

engaging in argument or disagrasing reascnably and respectfully (without belitting or abusing
others) about religious, moral and spintual questions

dewveloping the confidence in one's own identity to appreciate the identity of others
wilingness to seek new truth throwgh learming
openness to points of view different from one’s own.

g) Critical mindedness — in RE this inchedes:

a wilingnass to examine ideas, guestions and disputes about religious and spirtual questions
distinguishing between opinions, viewpoints and beliefs in connection with issues of
cormaction and faith

the development of athitudes that distingwsh between such things as superstiion or
prejudice and such things as conwiction, personal commitment and faith

the ability to angue respectfully, reasonably and evidentizlly about reigious and spiritual
questions.

Bolton Agreed Syllabus for RE 20202025

h) Enquiry — in RE this includes:

a desire to seek after the truth

developing a personal intersst in ultimate or metaphysical questions

an ability to ve with ambiguities and paradox

the desire t0 search for the meaning of ife

being prepared to reconsider existing views crtically

being prepared to acknowledge bias and prejudice in onesself
willingness to value insight and imagination as ways of percaiving raality.
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Vocabulary across the school RE Specific Focussed Vocabulary:

YEAR: Specific 6-10 key words per Unit Children Must know
Reception Christmas and Nativity
General:
celebrate, decorate, prepare, welcome
Specific:
Christmas, church, Christians, Muslims, Advent calendar,
Christmas tree, shepherds, wise men, inn keeper
Being Special:
General:
Unique, special, Christianity, God, Allah, bible, precious
Specific: Baptism, new life, vicar, christening, agiqah, Shahadah
Year 1 Unit:1 1.2 CREATION: Who do Christians say made the World?
General:
God, creation, people of God,
Specific to unit
Unit:2
1.6 Who is a Muslim and how do they live? (PART 1)
God, God/Tahid, Imaan, Ibbadah, Shahadah, Pillar,
General:
Specific to unit
Unit:3 1.1 GOD: What do Christians believe God is Like?
General: God, creation, people of God, Christianity, bible, beliefs,
parable,
Specific to unit:
Unit: 4 1.9 How should we care for the world and for others, and why does it matter?
General: Faith, belief,
Specific to unit
Unit:
1.6 Who is a Muslim and how do they live? (PART 2)
God, God/Tahid, Imaan, Ibbadah, Shahadah, Pillar,
General:
Specific to unit
Unit:6
1.8 What makes some places sacred to believers? (Christians and Muslims)
General: Mosque, church, Kabah
Specific to unit
Year 2 Unit:1 Judaism — Who is Jewish and How Do They Live? (Part 1)

General: beliefs, differences, reflection

Specific to unit: Sheema, Channukah, Shabat, Sukkot, Mezzuzah,
Torah

Unit:2 Incarnation — Why Does Christmas Matter to Christians?
General: beliefs, differences, reflection
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Specific to unit: Gospels, Nativity, Incarnation, Advent,

Unit:3 Gospel — What is the Good News Jesus Brings?

General: beliefs, differences, reflection

Specific to unit: Bible, Gospel, New Testament, forgiveness, peace
Unit:4 Salvation — Why Does Easter Matter to Christians?
General: beliefs, differences, reflection

Specific to unit: Salvation, Incarnation, crucifixion, resurrection
Unit:5 Judaism — Who is Jewish and How Do They Live? (Part 2)
General: beliefs, differences, reflection

Specific to unit: Sheema, Channukah, Shabat, Sukkot, Mezzuzah,
Torah

Unit:6 What Does it Mean to Belong to a Faith Community?
General: beliefs, differences, reflection

Specific to unit: faith, community, love, identity, belonging Specific
to unit

Year 3

Unit:1 What do Christians learn from the creation story?

General: nature, Christian, Jewish, Bible, Torah, beliefs, God
Specific to unit: creation, Adam, Eve, ‘The Fall, sin, separated
Unit:2 What is it like for someone to follow God?

General: Christian, Bible, God

Specific to unit: Old Testament, New testament, Genesis, flood,
covenant, rules, promises,

Unit:3 How do festivals and worship show what matters to a
Muslim?

General: Islam, Muslim, prayer, celebrations, God

Specific to unit: Salah positions, preparations (wudhu), community,
fasting (sawm), Eid-il-Fitr, Ramadan, ‘Night of Power (Laylat-ul-
Qadar),

Unit:4 What kind of world did Jesus want?

General: Jesus, God, church, teachings

Specific to unit: gospel, disciple, healing, love, vulnerable, church
leader

Unit:5 How do festivals and family life show what matters to Jews?
General: God, synagogue

Specific to unit: Torah, Shabbat, Rosh Hashanah, Yom Kippur,
Pesach (Passover), Siddur prayer book, exodus

Unit:6 How and why do people try to make the world a better
place?

General: world, better, global, values

Specific to unit: faith, beliefs, holy spirit, good deeds, guides for
living, charity, inspirational people, humanist

Year 4

Unit:1 What do Hindus believe God is like?

General: belief, life cycle, symbol, image, connection, statue
Specific to unit Deities, Aum, Brahman

Unit:2 What is the Trinity and why is it important to Christians?
General: Father, Son, Holy Spirit

Specific to unit Almighty, Creator, Fortress, Rock, Saviour,
Shepherd, Prophet

Unit:3 Why is the Torah so important to Jewish people?
General: beliefs, Tradition, Ritual, Community, Study, Worship
Specific to unit Torah, Commandments, Orthodox, Progressive,
The Shema, Mezuzah, Tefillin

Unit:4 Why do Christians call the day Jesus died Good Friday?
General: Salvation, Emotions, Joy, Sadness, Despair, Hope
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Specific to unit Palm Sunday, Good Friday, Holy Week, Easter
Sunday, Last Supper

Unit:5 For Christians what was the impact of Pentecost?

General: Pentecost, Kingdom of God, amazed, confused, fearful,
mystified

Specific to unit: Holy Spirit, salvation, Resurrection

Unit:6 How and why do people mark the significant events of life?
General: Rite of passage, Milestone, marriage, Religious, Spiritual,
Love, Commitment

Specific to unit Communion, Bar/Bat Mitzvah, Samskaras, Baptism

Year 5

Unit:1 2.8 What does it mean to be a Muslim in Britain today?
General: belief faith community pilgrimage

Specific to unit: Shahadah Salat Sawm Zakat Hajj Qu’ran
iman(faith)

Unit:2 U2.1: GOD: What does it mean if Christians believe God is
loving and holy?

General: connections traditions traditional contemporary
guidelines

Specific: biblical text psalm worship mediaeval Christians
Humanist

Unit:3 U2B.3 How can following God bring freedom and justice?
General: freedom suffering leadership vulnerable obedience evil
Specific: Moses salvation Hebrews exodus Egypt Israel pharaoh

Unit:4 2.3 Why do Christians believe that Jesus is the Messiah?
General: prophecy incarnation prophet old/new testament sin
Specific: Messiah trinity gospel Bible saviour

Unit:5 2.8 What does it mean to be a Hindu in Britain today?
General: faith diverse tradition practices ritual

Specific to unit: dharma karma sanatan dharma puja mandir
bhajans murtis prashad

Unit:6 2.10 What matters most to humanists and Christians?
General: belief prayer moral spiritual values
Specific: humanist divinity Genesis Good Samaritan

Year 6

Unit:1 U2 2 Creation and science
General: unbeliever,
Specific to unit: Genesis, scientific, cosmology, Adam and Eve

Unit:2 U2 7 Why do Hindus try to be good?
General: duties, aims, guidance, worship, temple
Specific to unit: dharma, karma, samsara, moksha, atman

Unit:3 U2 11 Why do some people believe in God and some do
not?

General: beliefs, existence, leaders, teachings

Specific to unit: theist, agnostic, atheist, bible, prayer
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Unit:4 U2 5 What do Christians believe Jesus did to save people?
General: responsibilities,
Specific to unit: salvation, sacrifice, martyr

Unit:5 U2 6 For Christians, what kind of king was Jesus?
General: biblical text, connections, concept
Specific to unit: God, kingdom, heaven, parables

Unit:6 U2 12 How does faith help people when life gets hard?
General: stimulus, prayer, guide, ceremonies, afterlife

Specific to unit: suffering, bereavement, judgement, resurrection,
reincarnation, karma, secular, humanism
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Pupil Discussion forms

Date: Autumn Pupil discussion: Year 1
Class: Y1 Monitoring Pupil Voice Form :

Name:

Name of Interviewer :

Specific Area of Review
: RE focussed

1.2 CREATION: Who do Christians say made the World?
This Unit builds directly on experiences and learning from the EYFS F1 GOD/ CREATION:

Teachers will enable pupils to achieve these outcomes, as
appropriate to their age and stage, so that they can:

Make sense of belief:

* Retell the story of creation from Genesis 1:1-2:3 simply

» Recognise that ‘Creation’ is the beginning of the ‘big story’ of the Bible
» Say what the story tells Christians about God, Creation and the world

Understand the impact:
* Give at least one example of what Christians do to say ‘thank you’ to God for Creation

Make connections:

* Think, talk and ask questions about living in an amazing world

* Give a reason for the ideas they have and the connections they make between the
Jewish/Christian Creation story and the world they live in.

Stakeholder Views:
Can the pupil accurately use/explain/contextualise at least 90% of the key vocabulary?
Specifically: creation, people of God,

Where can you find the Christian creation story?

Can you retell the story of creation?

Answer the key question: Who do Christians say made the world?

What does the Christian story of creation tell Christians about God?

What does the story tell Christians about how they should look after Creation?
What does the story tell Christians about the world?

Do you know any other creation stories? How are they similar or different to this one?

Look at objects in the natural world: suppose these objects have a creator, what do pupils think
that this creator would be like?

What questions they would ask about living in an amazing world?

Can pupils talk about: if Christians believe God made the world, what should they do?
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Can pupils make links with grace before meals? (many Christians thank God every time they eat).

Do you know any of these prayers and talk about why people say them?

What difference does it make to how they live?

What happens at Harvest?

What do Christians thank God for during Harvest? (Creation)

Can you tell me what you did for harvest in school?

How do people at Church celebrate harvest?

Who is Harvest food given to and why?

If there was a Creator and worldmaker they could ask, what questions would they ask the Creator?
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Date: Autumn Pupil discussion: Year 2
Class: Y2 Monitoring Pupil Voice Form :

Name:

Name of Interviewer :

Specific Area of Review : RE focussed

1.7 *Planned unit Who is Jewish and how do they live? (PART 1)

Teachers will enable pupils to achieve these outcomes, as
appropriate to their age and stage, so that they can:

Make sense of belief:

* Recognise the words of the Shema as a Jewish prayer

* Retell simply some stories used in Jewish celebrations (e.g. Chanukah)

» Give examples of how the stories used in celebrations (e.g. Shabbat, Chanukah) remind
Jews about what God is like

Understand the impact:

» Give examples of how Jewish people celebrate special times (e.g. Shabbat, Sukkot,
Chanukah)

» Make links between Jewish ideas of God found in the stories and how people live

* Give an example of how some Jewish people might remember God in different ways
(e.g. mezuzah, on Shabbat)

Make connections:

* Talk about what they think is good about reflecting, thanking, praising and remembering
for Jewish people, giving a good reason for their ideas

* Give a good reason for their ideas about whether reflecting, thanking, praising and
remembering have something to say to them too.

Stakeholder Views:
Can the pupil accurately use/explain/contextualise at least 90% of the key vocabulary?
Specific to unit: Sheema, Channukah, Shabat, Sukkot, Mezzuzah, Torah

What special objects do Jewish people have in their home?

What does the Shema tell Jews about God?

How and why do Jews use a mezuzah?

Can you tell me about the festivals of Shabbat?

What do many Jewish people do in the home on Shabbat?

What would be good about times of rest if the rest of life is very busy?
Can you share examples of times of rest and for family in in your home?

What is the story of Sukkot? What happens at this festival? What do Jews remember at
this festival?

Can you tell me about Chanukah? How does this festival help Jews remember God?

What do you celebrate and remember in your own life?
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Date: Autumn Pupil discussion: Year 3
Class: Y3 Monitoring Pupil Voice Form :

Name:

Name of Interviewer :

Specific Area of Review : RE focussed

Unit L2.1 Creation What do Christians learn from the creation story?

Teachers will enable pupils to achieve these outcomes, as appropriate to their age and
stage, so that they can:

Make sense of belief:

* Place the concepts of God and Creation on a timeline of the Bible’s ‘big story’

» Make clear links between Genesis 1 and what Christians believe about God and
Creation

» Recognise that the story of ‘the Fall’ in Genesis 3 gives an explanation of why things go
wrong in the world

Understand the impact:

* Describe what Christians do because they believe God is Creator (e.g. follow God,
wonder at how amazing God’screation is; care for the Earth — some specific ways)

* Describe how and why Christians might pray to God, say sorry and ask for forgiveness

Make connections:
* Ask questions and suggest answers about what might be important in the Creation story
for Christians and for non- Christians living today.

Stakeholder Views:
Can the pupil accurately use/explain/contextualise at least 90% of the key vocabulary?

General: nature, Christian, Jewish, Bible, Torah, beliefs, God

Specific to unit: creation, Adam, Eve, ‘The Fall, sin, separated

Where in the Bible would you find the creation story?

What do Christians believe the creation story tells people about God?

What are humans like in the creation story?

How do Christians believe everyone should treat the world/creation and why?

What can Christians learn about God, humans, animals, nature, creation, and caring for
the world from the creation story?

Many people are not Christians and don’t believe the world was created by God. Can you
think of other reasons why nature/humans are important and why we should look after the
world/each other?

GDO: What is The Fall? What happened in this part of the story?
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Date: Autumn Pupil discussion: Year 4
Class: Y4 Monitoring Pupil Voice Form :

Name:

Name of Interviewer :

Specific Area of Review : RE focussed

*Planned unit L2.7: What do Hindus believe God is like?

Teachers will enable pupils to achieve these outcomes, as appropriate to their age and stage, so that
they can:

Make sense of belief:

* Identify some Hindu deities and say how they help Hindus describe God

* Make clear links between some stories (e.g. Svetaketu, Ganesh, Diwali) and what Hindus believe about
God

« Offer informed suggestions about what Hindu murtis express about God

Understand the impact:

» Make simple links between beliefs about God and how Hindus live (e.g. choosing a deity and worshiping at
a home shrine; celebrating Diwali)

* Identify some different ways in which Hindus worship

Make connections:

* Raise questions and suggest answers about whether it is good to think about the cycle of
create/preserve/destroy in the world today

» Make links between the Hindu idea of everyone having a ‘spark’ of God in them and ideas about the value
of people in the world today, giving good reasons for their ideas.

Stakeholder Views:

Can the pupil accurately use/explain/contextualise at least 90% of the key vocabulary?
General: belief, life cycle, symbol, image, connection, statue

Specific to unit Deities, Aum, Brahman

How would a Hindu person describe God?

What do Hindus believe God is like?

How do deities help Hindus to understand God?

Where can we see the cycle of birth, death and rebirth in nature/the world around us?

Can you talk about Trimurti — Brahma (Creator), Vishnu (Preserver) and Shiva (Destroyer) and how these link to
the cycle of life?

Why do hindus have a shrine at home? What is it like and how is it used?
How do hindus celebrate divali? What is the role of God in the divali story?
Why do hindus believe all living things are sacred?

What difference would this make to how people treat each other and the natural world if everyone believed that all
living beings contained the ‘spark’ of God?

What is good about this idea? Is there anything helpful about it for people who are not Hindus, or who do not
believe there is a god?

Why do you think everyone should be treated as if they are special?
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Date: Autumn Pupil discussion: Year 5
Class: Y5 Monitoring Pupil Voice Form :

Name:

Name of Interviewer :

Specific Area of Review : RE focussed

*Planned unit U2.8: What does it mean to be a Muslim in Britain today?
Note that this unit builds on two previous units on Islam (1.6, L2.9) and some thematic study (e.g. 1.8, L2.12), so start by finding out what
pupils already know. Recall key concepts: ibadah, Tawhid, iman (see Guidance p.142)

Teachers will enable pupils to achieve these outcomes, as appropriate to their age and stage, so that
they can:

Make sense of belief:

« Identify and explain Muslim beliefs about God, the Prophet* and the Holy Qur’an (e.g. Tawhid; Muhammad as
the Messenger, Qur'an as the message)

* Describe ways in which Muslim sources of authority guide Muslim living (e.g. Qur'an guidance on Five Pillars;
Hajj practices follow example of the Prophet)

Understand the impact:
» Make clear connections between Muslim beliefs and ibadah (e.g. Five Pillars, festivals, mosques, art)
* Give evidence and examples to show how Muslims put their beliefs into practice in different ways

Make connections:

» Make connections between Muslim beliefs studied and Muslim ways of living in Britain/ Bolton today

 Consider and weigh up the value of e.g. submission, obedience, generosity, self-control and worship in the lives
of Muslims today and articulate responses on how far they are valuable to people who are not Muslims

» Reflect on and articulate what it is like to be a Muslim in Britain today, giving good reasons for their views.

Stakeholder Views:
Can the pupil accurately use/explain/contextualise at least 90% of the key vocabulary?

General: belief faith community pilgrimage
Specific to unit: Shahadah Salat Sawm Zakat Hajj Qu’ran iman(faith)

Do you know the names of different muslim groups?

What can you tell me about the 5 pillars of Islam?

What difference do the 5 pillars make to individual Muslims and to the Muslim community (ummah)?
Why is Hajj important for a muslim?

Why is the festival of Eid-ul-Adha, at the end of Hajj, celebrated? ( to recall Ibrahim’s faith being tested when he
was asked to sacrifice Ismail).

Why is the holy Quran important for muslims? How is it used? Why do some people choose to memorise it?
What other forms of guidance do Muslims use?

How do Muslims put the words of the Qur'an and the words and actions of the Prophet Muhammad into practice?
What difference they do these make to the lives of Muslims? , e.g. giving of sadaqgah (voluntary charity); respect
for guests, teachers, elders and the wise; refraining from gossip; being truthful and trustworthy

Are submission, obedience, generosity, self-control and worship important in the lives of Muslims today?
How far are they valuable to people who are not Muslims?
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Date: Autumn
Class: Y6

Pupil discussion: Year 6
Monitoring Pupil Voice Form :
Name:
Name of Interviewer :

Specific Area of Review : RE focussed

U2.2: CREATION/ FALL: Creation & Science — Conflicting or Complimentary?

Teachers will enable pupils to achieve these outcomes, as appropriate to their age and stage, so that

they can:

Make sense of belief:

* Identify what type of text some Christians say Genesis 1 is, and its purpose

+ Taking account of the context, suggest what Genesis 1 might mean, and compare their ideas with
ways in which Christians interpret it, showing awareness of different interpretations

Understand the impact:
» Make clear connections between Genesis 1 and Christian belief about God as Creator
» Show understanding of why many Christians find science and faith go together

Make connections:

* Identify key ideas arising from their study of Genesis 1 and comment on how far these are helpful or
inspiring, justifying their responses

* Weigh up how far the Genesis 1 creation narrative is in conflict, or is complementary, with a scientific
account, giving good reasons for their views.

Stakeholder Views:

Can the pupil accurately use/explain/contextualise at least 90% of the key vocabulary?
General: unbeliever,
Specific to unit: Genesis, scientific, cosmology, Adam and Eve

What happens in Genesis 1:1-2:3?

How do people (including Christians) disagree about the genre, purpose and meaning of Genesis? ( Some say it

is a literal

account (the universe was created in six days), others that it is more a description of what God and creation are
like rather than how creation

actually happened).

Can you summarize the scientific account of cosmology (the beginning of the universe) and evolution (the
development of living beings)?

What difference it makes if someone interprets Genesis literally or poetically, when considering the connection
between Genesis and science? (Literal readings lead to conflict with science; poetic do not necessarily.)

Do you think science and belief in creation are in conflict or complementary?

Can you tell me about someone who is a scientist and a Christian? GDO: How do they reconcile their faith with
their professional work?

Look at the key question: Creation and science: conflicting or complementary? Can you give good reasons, and/or
a creative response to the ideas explored?

Do you agree or disagree with the statement: ‘Genesis explores why the universe and life exists. Science explores
how the universe works the way it does.’?
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Appendix 7: Teaching Modules into practice

From observation and results over time we know that the majority of pupils at The Valley like structure, this creates a degree of
ubiquitous understanding for “peer coaching” and “supported development” in methods that work. Many of our teaching methods

employ a range of teaching modules. However, we do not stifle creativity and consider teaching to be a creative craft not a process
of ticking boxes.

Here are our components that we look for in high quality lesson delivery:

High degrees of vocabulary reinforcement
High degree of first hand experiences and enquiry
High degree of structured and scaffolded conversation
Structured recall of prior learning

Our 10 Theories of Action are embedded and evident
Guides to teaching models:
Comprehend the concept of Models of Teaching
Understand the various essential elements of Models of Teaching

Acquire information about various families of Models of Teaching
See how this applies in a real life context

A model of teaching can be defined as the depiction of teaching and learning environment, including the behaviour of teachers and
students, while the lesson is presented through that model.
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Models of teaching enable the students to engage in robust, cognitive and social task and teach the student how to use them
productively. Models of teaching are the specific instructional plans which are designed according to the concerned learning
theories. It provides a comprehensive blue print for curriculum to design instructional materials, planning lessons, teacher pupil
roles, supporting aids and so forth. Joyce & Weil (2014) defines A model of teaching is a description of a learning environment,
including our behavior as teachers when that model is used, outcome of instruction may be the student’s increased capabilities to
learn more easily and effectively in the future. Hence the main aim of models of teaching is to create powerful learners.

CHARACTERISTICS OF A GOOD AND BETTER TEACHING MODEL
The following are the chief characteristics of a good teaching model

Each model has built up based on particular learning theory

Creation of congenial learning environment in the classroom

Effective interaction between the teacher and students

Planned use of appropriate strategies

Teaching process are systematically, sequentially and logically arranged
Clear and specified roles for teachers and students

Large scope for supporting material

Ensure active participation of entire students in the class

It raises the students’ level of aspiration, motivation and interest in learning
Every model foster and strengthen the cognitive structure of the student

ELEMENTS OF MODELS OF TEACHING

Element of a model of teaching represent its structure, process and teaching aids of the instruction. A model of teaching consists of

syntax, social system, principle of reaction and support system. The detailed descriptions are as follows.
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Syntax

It is the steps or phases of the model being presented before the class. It illustrates the logical and sequential order of the teacher
student activities of the instruction procedure. It describes the complete programme of action of the model.

Social system

Social system of a model explains its nature of learning environment. It describes the role and relationship of the teacher and
students through the phases as well as designing the lesson. As each and every model is unique, the role of teacher and students
in every model may vary according to the respective learning theory of the model is built. It also varies in phases to phases.

Principle of Reaction

This is the extension of social system. It deals with the rules of reaction to the students responses in the classroom interaction. The
reaction of the teacher must be in accordance with the theory of which model has been built. The teacher reaction is desired when

the students’ responses/ behavior are untouched with expected level responses and for giving reinforcement. It depends the family
of the model is presented.

Effect of models of Teaching

Models of teaching have a very positive effect on students’ behavior. Bruce Joyce classified the effect as Instructional effect and
Nurturant Effect. Instructional effects are the direct effect of an instruction on students’ cognitive, affective and psychomotor
domain. Nurturant effects are the indirect effect other than the teacher intends to achieve through the model. It is the additional
achievement gained by the students through the unique nature classroom interaction. Examples are the development of problem
solving ability, analytical thinking, critical thinking, social skill, tolerance etc.
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FAMILIES OF MODELS OF TEACHING

Joyce & Weil (2014) categorized the models of teaching in to four families. The classification has been made in accordance with
the theoretical basis and fundamental aim of the teaching model. The four families explained below in detail.

THE INFORMATION PROCESSING FAMILY
Models in the information processing family focus on the cognitive activity of child. It includes scientific inquiry for collecting original
information, organizing and properly storing of the information. Some models provide the learners with information and concept,

some emphasis concept formation and hypothesis testing and still other generate creative thinking. Joyce & Weil (2014) listed
eight models in Information Processing Model.

Inquiring and investigating: (problem solving and enquiry focused )
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Models

Developers (Redevelopers)

L.

Inductive Thinking Model
(Classification Oriented)

Hilda Taba
(Bruce Joyce)

2. Concept Attainment Model Jerome Bruner (Fred Lighthall), (Tennyson
and Cogchiarella), (Bruce Joyce)
3. The Picture—word inductive Model | Emily Calhoun
4. Scientific Inquiry Model Joseph Schwab
5. Inguiry Training Model Richard Suchman (Howard Jones)
6. Mnemonics Model Michael Pressley
{(Memory assists) (Joel Levin,, Richard Anderson)
7. Synectics Model William Gyorden
8. Advance Organizer Model David Ansybel (Lawton and Wanska)
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THE SOCIAL FAMILY (Discursive activities) The focus of the social model family is to build synergy (collective energy) in the
classroom for addressing ongoing problems of personal, social, national as well as international importance. Social models help the
students to develop Self-directed problem solving ability, sense of belongingness towards the society and make them responsible
citizens of the country.

Models Developers (Redevelopers)
1. Partners in Learning David Johnson, Roger Johnson
2. Structured Inquiry Robert Salvin (Aronson)
3. Group Investigation John Dewy, Herbert Thelen
4. Role Playing Fannie Shaftel
5. Jurisprudential Inquiry Donald Oliver, James Shaver

THE PERSONAL FAMILY: (Reflection PSHE/RE/RSE/International understanding)

The personal models begin from the perspective of the selfhood of the individual. Individual consciousness and development of
unique personality is the chief focus of this family. The models in personal family attempt to make them understand their self and
thereby students can shape their future. The cluster of personal models pays great attention to the individual perspective and seeks
to encourage productive interdependence, increasing people’s self-awareness and sense of responsibility for their own destinies.

Models Developers
1. Nondirective teaching Carl Rogers
2. Enhancing Self Esteem Abraham Maslow

THE BEHAVIOURAL SYSTEM FAMILY: structured lessons with predetermined activities, objectives and outcomes that
can be readily predicted.

Maths, Literacy and default position

Modification of behavior is the main focus of this family. The stance taken is that human beings are self-correcting communication
systems that modify behavior in response to the information about how successfully tasks are navigated. The role of predetermined
objectives, observable behavior, clearly defined task and methods, feedback and reinforcement are the foundations of models in
behavior family.
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Models

Developers

Mastery Learning

Benjamin Bloom, James Block

Direct Instruction

Tom Good, Jere Brophy, Carl Bersiter,
Zigoy Engleman, Wes Becker

Simulation

Carl smith, Mary Smith

Social Learning

Albert Bandura, Carl Thoresen. Wes
Becker

Programmed  Schedule (Task
Performance Reinforcement )

B.E.Skinner
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Appendix 1: Adaptations to support pupils below expectations or with fragility

Systemic

When

By Whom

We use a range of tried and tested and often research informed
intervention strategies

Interventions are either “prescriptive” and developed in house
or “programmed” off the shelf and sequential

Often these take place outside of
the normal class time but at times
to ensure that no one subject is
affected

Where possible our philosophy is to use teachers for
intervention, where this is not possible highly trained and
quality assured teaching assistants are used.

Same day Intervention, at the point of error, is always our
preferred way of addressing misconceptions

In class during or immediately after
the lesson

Teachers and trained adults

Pre teach and post teach

Prior to a sequence of lessons we will often pre-assess pupils and
begin earlier supportive work, especially around language
acquisition. This is usually the ‘key’ and ‘linked’ vocabulary from
the geography vocabulary wall as well as other relevant
vocabulary from that week’s lesson.

Pre-teach before sequence starts
Post teach within sequence or in
following weeks

Teachers and trained adults

Systemic tracking of small step improvement and question level
analysis with a strong focus on milestone assessment, strong link
of data to feedback

Post teach and within each half
termly assessment block

Teachers and SLT

Home project based guidance-we will often encourage research
at home with pupils prior to a new unit of work

Weekends and holiday periods

Parents

Paired pupils of mixed ability and groups with a variety of pupils Intra-lesson Pupils as peer support
Knowledge organisers and prompts —to support metacognition Before and during taught Pupil led

and long term memory sequences

Concrete and hands on learning Intra—lesson Teachers and trained adults
Visible prompts to reinforce learning. Intra—lesson Teachers and trained adults
Sequenced default “mastery” focussed lessons that allow time to | Intra-lesson Teachers and trained adults
synthesise information

Metacognitive practices use of Rosenshine’s principles —staff Intra-lesson Teachers and trained adults

coaching and mentoring

Blue files of school support pupils and individualised small step
learning plans

Intra-lesson and pre sequence
reference

Teachers and trained adults

Parental engagement and additional support —additional
assertive mentoring 6 weekly

Intra-lesson and pre sequence
reference

Teachers and Parents
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