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The Valley Community School 

 
Our Vision Statement 
 

“A world class centre of outstanding learning” 
 
To achieve this we: 

 
 are embracing the principles of lifelong learning 

 

 are developing an international understanding of our place in the world 
 

 are developing leaders and critical thinkers  
 

 are meeting the requirements of the National Curriculum 2014 
 

 understand the wider role of research and how it can improve evidence based teaching 
 
 
School Mission Statement 

 

“Together we’re better” 
 

The school’s values statement: 
 
  

Acceptance 
Fairness 

Trust 
Equality 
Respect 

 
What is a curriculum?  

 
 

“Understanding curriculum…means to understand the cultural construction of 
the child and the future citizen” (Pinar, 2013, p. 60). Functions of the 

curriculum can be social, as well as cognitive (learning knowledge, content 
and skills).  

Our curriculum must primarily instil and reinforce these core values, whilst 
ensuring every pupil reaches the very highest level of their own unique 

potential 
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Our Curriculum INTENT summarised on a single page: 

A curriculum for leaders, citizens and individuals that promotes “life-long” learning, reflection, 
mental and physical well-being and inclusion 

 
Personal skills, attitudes and approaches: 

Developed throughout “Jigsaw” PSHE work and the adapted International Primary Curriculum; 

enquiry, resilience, morality, communication, thoughtfulness, cooperation, respect and adaptability. 

Pupils also have deep Social/Moral/Cultural/Spiritual experiences mapped through the curriculum. 

British Values that are expressly threaded through the curriculum: 

Democracy   The rule of law   Individual liberty   Mutual respect  Tolerance 

The key considerations and “Golden Threads” that link our curriculum together 

Our curriculum must:  

1. Have a very strong International Dimension and link to broaden our pupils’ perspectives, 

develop a notion of international citizenship, responsibility and principles of Fairtrade. 

2. Be cyclical and link to pupils’ cognition and metacognition with deeper reinforcement of key 

concepts, knowledge and skills using Webb’s “Depth of Knowledge” approach in structuring 

activities to support simple to complex learning and understanding. 

3. Develop pupils’ vocabulary, allowing pupils to access short and long term memory and apply 

across curriculum creating links and deeper understanding 

4. Develop first hand experiences for our pupils to access 

 

Threads in subjects that link to overall intent and help develop the Cultural Capital for pupils at The 

Valley School. All subjects meet and exceed national curriculum requirements:  

PSHE/RE/RSE Develop the school values and personal attributes, considering our locality, 
national picture and international dimension   

Geography  Develop a level of international understanding, taking responsibility and 
environmental awareness. 

History  Appreciation of other cultures and key individuals, their legacy and impact, both 
nationally internationally 

Computing/Technology Its positive impact on improving; habits, hobbies and working lives but an 
overarching understanding of the importance of online safety and self-
regulation  

Art An appreciation of the beauty of all forms of art historically, locally and 
internationally, as a form of cultural expression  

Science  Fascination in discovery and appreciation of the impact of key individuals. An 
understanding of how science can impact positively and negatively on our 
environment and the environment internationally 

PE Understanding that good physical health and activity contributes to our total 
wellness, including mental health 

Literacy  A love of reading, writing, speaking and listening and drama, as both a key set 
of skills that aids us access the wider curriculum, as well as helping us to enjoy 
the very best of literature from a wide range of genres and periods, including 
international and cultural texts. 

Mathematics  Developing a love of maths and problem solving and its application across the 
wider curriculum and within pure maths activities 

Music An appreciation of music across a wide range of genres from across the globe, 
composing music and engendering creativity. 

MFL The joy of learning an international modern language chosen to be French as 
one of our closest trading economic partners  



 

 

3 

 
A curriculum for leaders, citizens and individuals that promotes “life-long” learning, 

reflection, mental and physical well-being and inclusion 
 
Curriculum rationale: 
 
The curriculum at The Valley Community School is designed to provide a broad and balanced 
education that meets the needs of all pupils and gives them the skills, knowledge and 
understanding to prepare them for their future lives. 
 
Our curriculum is heavily language focussed and is spiral in design ensuring that key knowledge 
and skills are constantly revisited. Supportive documents and assessment information provides 
teachers with very detailed information which outlines exactly how we want pupils to develop in all 
subject areas, the key concepts are mapped and coded, alongside key language development. 
 
It ensures that academic success, creativity and problem solving, reliability, responsibility and 
resilience, as well as physical development, well-being and mental health are key elements that 
support the development of the whole child and promote a positive attitude to learning. 
 
The curriculum celebrates the diversity and utilises the skills, knowledge and cultural wealth of the 
community while supporting the pupils’ spiritual, moral, social and cultural development. Pupils are 
taught values, ethics, morals and explicit British Values within all areas of the curriculum. 
 

Curriculum Statement 2019-20: 

  
We offer a curriculum which is broad and balanced and which builds on the knowledge, 
understanding and skills of all children, whatever their starting points, as they progress through 
each Key Stage. The curriculum incorporates the statutory requirements of the National Curriculum 
2014 and other experiences and opportunities which best meet the learning and developmental 
needs of the pupils in our school. The aim of our curriculum is for pupils to have the requisite skills 
to be successful, independent and motivated learners in readiness for their next stage of education. 
It is important that the curriculum considers the development of the whole child and not only 
concentrates on academic success.  
  
Some pupils are still working on the Early Learning Goals of the Early Years Foundation Stage 
Curriculum as they enter Year 1. There is a period in the Autumn Term where the majority of 
children progress to the National Curriculum. Throughout this period and beyond all children are still 
developing their phonic knowledge through the Letters and Sounds Programme and developing 
their fluency in reading through the daily supported reading and small group support and 
intervention. 
  
National requirements and school requirements are mapped out as a whole school and then 
individual year groups plan the curriculum for their pupils accordingly.  
 
The curriculum is underpinned by the school’s core values and these are taught on their own and 
through other areas of the curriculum, including assemblies. The spiritual, moral, social and cultural 
development of our pupils and their understanding of the core values of our society is woven 
through the curriculum. The curriculum lives, breaths and embodies, respect, tolerance, 
understanding and care and ensures pupils are making safe choices. 
  
The Reading curriculum is taught using a strategy which focusses heavily on pupils key skills and a 
comprehensive literature spine that uses quality texts to develop a love of reading.  Writing skills, 
via modelling, imitation, innovation and independence are developed across the wider curriculum, 
with planned opportunities for writing. Assessment is undertaken close to and at a distance from 
when concepts have been taught. Children experience lessons on key vocabulary, grammar, 
punctuation, spelling and handwriting. 
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The Mathematics curriculum is delivered through a dual framework of the “White Rose Hub” 
Scheme of Work and that developed within Lancashire, however we believe that personalisation of 
the maths curriculum is key and allows structural freedoms of delivery. We believe our outstanding 
results reflect a teaching for mastery which enables children to develop their reasoning, 
investigative and problem solving skills at levels well beyond their national peers. 
  
Subjects are taught in mixed ability classes in Key Stage 1 and Key Stage 2, but there is also 
targeted ability groupings. In all year groups there is small group support and interventions, in order 
to support pupils in gaining the key skills to become successful readers, writers and 
mathematicians. 
  
Specialist teachers and instructors support; art, design, music and physical education. All subject 
leaders are given training and the opportunity to keep developing their own subject knowledge, 
skills and understanding. Specialist teachers support curriculum development and help their 
colleagues in developing their own teaching skills and knowledge adopting a coaching philosophy. 
 
Themed weeks, whole school activities and opportunities within and outside school all enrich and 
develop the children’s learning. After school clubs and events extend these opportunities further.  
Additional whole school programmes and approaches support quality teaching and learning and the 
school is well-resourced in terms of learning materials, books and technology. 
  
Pupils have opportunities to share and “showcase” their learning with each other, their parents and 
carers and other learners through school-based and external exhibitions, performances, 
competitions and events involving other schools. Developing their independence and motivation as 
learners and their sense of responsibility as future citizens is at the heart of all our teaching and 
learning. 
 
The school has specifically chosen to implement aspects the International primary curriculum for 
these reasons: 
 
It provides our teachers with a detailed background and aspects of subject knowledge  
It has a strong emphasis on meta–cognition (Brainwaves) akin to the work of Professor John Hattie 
It provides our pupils with international dimension and aspects of global citizenship  
It provides a systematic structured, exploratory approach that builds on what pupils know and want 
to investigate.  
 
The vast majority of teaching sequences are ”front-loaded” with key knowledge and language, 
which allows for detailed application as the learning journey progresses. The principles of Webb’s 
depth of learning are being incorporated in many schemes of work. 
 
Within Computing, MFL and Music: 
The use of other chosen schemes of work is based on the fact that they provide a layer of subject 
specific support, guidance, resources or inspiration. Schemes are not followed slavishly, we provide 
teachers with academic freedoms to develop their approaches within a structured system. All key 
knowledge, understanding and skills are numbered and we have a common lexicon that allows 
detailed and very specific referencing against the national curriculum.  
 

 
Within PE, PSHE and Adventure Service Challenge: 
Sport and inclusion is a huge part of our curriculum. We have a specialist lead that develops our 
holistic approach to well-being. We are actively combating issues related to health, mental well-
being problems, whilst promoting happiness and how exercise and healthy eating choices can 
make our community; healthier and in turn tackling issues such as obesity and heart health.  
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Appendix 1A (Intent) 

 

Meeting requirements: INTENT 
 

As a local authority “Community School”, since September 2014 the school has had to meet the 
requirements of the National Curriculum 2014   

 
The school consistently performs much better than our national peers in both progress and 

achievement using end of keystage 2 measures as indicators.  
 

The school is an IQM “Flagship School” (having held the IQM Centre of Excellence Status for 3 
years) for inclusion and holds academic quality marks in almost all curriculum areas.  

 
The school holds the highest status as a long term holder of the Fair Trade and Healthy school’s 

awards  
The school is a “National Support School” that provides support at a, regional DFE, leadership and 

classroom level. 
The school activity engages in academic research and engages with nee approaches, such as best 

practice advocated by the EEF and the work of Professors Hattie/Hopkins 
 

 
Guiding principles 

 
1. From the earliest start the curriculum underpins the language and communication 

development for all our pupils, essential for the high proportion of EAL learners in our 
school. 
 

2. The curriculum promotes a strong sense of inquiry, experiential learning using off 
site/exceptional experiences to broaden pupils’ experiences of life, often before learning can 
begin. 
 

3. The curriculum promotes community cohesion, to help understand others and create a 
strong sense of place in world as global and UK citizens.  
 

4. The curriculum helps pupils make connections, enjoy and have fun in their learning.  
 

5. The curriculum focusses on a balance between learning new skills/knowledge and 
understanding and underpinning/consolidating what has previously been taught.  
 

6. The curriculum promotes “enquiry based learning”, supports pupil questioning and 
curriculum co-design and knows that high levels of continual professional development is 
key to our ongoing success. 
 

7. The curriculum promotes “knowledge based learning” that helps pupils link and join ideas 
together understanding and learning key vocabulary development is part of this.  

 
8. As a staff our “Theory of action” is to differentiate based on difficulty “Bloom’s Taxonomy” 

and complexity “Webb’s Depth of knowledge” to underpin challenge for all pupils in all 
subjects and support differentiation. We know what teaching suits our children and these are 
defined in close conjunction with the work of the school and in conjunction with Professor 
Hopkins 
 

9. The curriculum engages with, and is supported by, strong parent partnerships.  
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10. The curriculum “front loads” knowledge content that our pupils must acquire before they can 
apply to tasks of increasing complexity  
 

11. The curriculum is spiral in design and supports the needs of our pupils to revisit concepts at 
agreed points and have a systematic approach to new learning, which starts from the pupil’s 
own knowledge base. 
 

12. Systems are embedded to help children feel safe, act safely and thrive in school and life 
because they are able to make sensible and rational healthy choices. Developed through 
the whole curriculum but in particular PSHE, Science, RE and Adventure Service Challenge 

 
     What are there any major barriers to pupil achievement? 
Language: 
-Most children begin school with a very limited understanding of English  
 
-Our learners are mainly “simultaneous language learners” rather than being “sequential language 
learners”, this means that their mastery of a home language is low and parallels between 
languages, such as nouns and verb tense, are underdeveloped.  
 
-It is very common in the local area, that the majority of families default to speaking Gujarati in the 
home, and in the community, due to the close links with Indian sub-continent and extended family 
members. The language in common is not English. 
 
-Spousal, first generation marriage to those from the Indian sub-continent is still quite common-  
 
Home life and deprivation:  
-Most of the pupils come from the “Crompton Ward”, which is officially recognised as one of the 
most deprived wards in Bolton, and nationally.( IDACI: IDSR 2019) 
 
 Indicators show that parents would rather work in low income households, rather than claim 
welfare benefits; this goes some way to explain the only average amount of families claiming free 
school meals within the school. (Average quintile) 
 
Culture and home life: 
-Many pupils have a limited range of first hand experiences.  
-Most school age children attend mosque after school, this impacts on clubs, homework and 
general levels of pupil fatigue, especially for older children during the month of Ramadan.  
 
Further characteristics of pupils: 
The vast majority of our children are of an Islamic faith, most pupils finish school then attend 
mosques and madrassas in the evening, this obviously impacts on the after/before school provision 
we can make, in terms of clubs and activities and the school has to be creative in its approach.  
 
Extra-curricular provision lasts only until mosque times and also utilizes the morning before school, 
as a period to develop club activity 
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A pen portrait of the “typical” pupil on entry to The Valley School: 
*note a video SEF for the EYFS showing baseline on entry is available* 
 
Little learners/Home to Nursery  
 
Pupils’ stage of development on entry into school:  
The majority of pupils’ development on entry is significantly well below the expectation for their 
age, when entering the school’s nursery , assessed using the expectations set out in ‘EYFS 
Development Matters’ and our own school’s own baseline/language assessments.  
 
Pupils are assessed in their own language and English whenever possible. Very significantly, 90-
100% of learners normally have English as an Additional Language (EAL)  
 
Learning is measured to be more than 12-18 months below the developmental level expected 
when entering at three (Nursery)  
 
A “significantly large” majority are “simultaneous language learners” and have yet to acquire home 
language mastery prior to entry. The school must provide intensive language support in both home 
language and English to reach levels expected by the end of the EYFS. 
 
Nursery to Reception   
 
 On entry to the school’s Reception, pupils are judged to have increasingly narrowed the 
developmental gap to 6-12 months below the developmental level expected, this is most profound 
in areas related to communication. 
 
Our curriculum must also acknowledge that many parents are highly aspirational for their children 
and value education. Children are hard-working, a cultural ethos of success through hard work is 
firmly embedded in a large majority of pupils.  
 
Reception to Year 6 
 
All parents are highly positive about the school and see it as their community school. It is trusted 
and well regarded, due to this, withdrawals from the curriculum and complaints against the 
curriculum are almost non-existent and often, may only arise from a slight  misunderstanding and 
can be resolved informally, if parents raise any doubts or wish to express a view.  
 
The curriculum does not compromise in any of its duties in delivering all the national curriculum to 
all pupils including a full R.E. and PSHE curriculum. 
 
Looking forward  
Due to the increased development of our “Little Learners” two year old provision in 2019/20, about 
one third of pupils entered Reception classes in line with national expectations. Entry to nursery is 
increasingly much more seamless and this will eventually impact on the school’s results. 
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Appendix 1B (Implementation)  
 

Our precise curriculum principles based on subject and phase: 
Implementation Plan: Theories of action as derived alongside Professor David 
Hopkins:  
 
 

 

The Valley School - Theories of Action: Implementation Instructional round 2017/18 

These core principles are cornerstones of the school’s continuing success: 

High Expectations 

Because the school, its teachers, governors, parents and other adults have high 

expectations of students, this engenders a consistently positive and respectful learning 

ethos in and outside the classroom through displays and the celebration of student work. 

The students are well behaved, fully engaged in their learning and are confident, 

respectful members of the school community.  

Purposeful learning journey 

 The school, teachers, governors and other adults view the school as a purposeful 

learning journey, linked to real life, so that all can contribute to and make explicit links 

between year groups. Students have a more holistic and integrated learning experience 

that excites and inspires them. They feel part of a learning community and their individual 

learning experiences makes increasing sense to them.  

TA’s and other adults 

Because teaching assistants are fully and respectfully involved in the planning and 

delivery of teaching and learning, their roles are purposefully allocated. They take 

responsibility and pride for what they do. Students at all levels receive support, challenge 

and direction and make more progress in their learning. Support for pupils with SEND via 

EHCPs is graduated and needs driven, this focusses both on scaffolding learning and 

encouraging group and independent work. 

Grouping structures 

Teachers strategically group students in; friendship, mixed ability and ability groupings so 

that the students are more engaged, receive targeted help, support each other and make 

more rapid progress.  

Differentiation  

Because teachers and teaching assistants consciously and strategically plan the teaching 

and activities across the ability range and monitor progress so to intervene at the point of 

learning, this ensures the students are learning more precisely and are continually 

motivated and make more progress.  

Speaking and listening 

Teachers and teaching assistants are consciously and strategically emphasising speaking 

and listening through generating new vocabulary, explicit feedback, modelling, para-

phrasing, encouraging extended responses, partner working and active listening. 

Students become rapidly more articulate and confident in speaking, expanding their 

vocabulary and become more socially responsive.  
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Higher level / technical vocabulary 

When teachers and teaching assistants deliberately use higher level and technical 

vocabulary and ensure that students understand the concepts involved, then the students 

are more able to understand the curriculum content, extend their vocabulary learning and 

are more articulate in discussion.  

Problem solving 

Due to the fact that teachers and teaching assistants deliberately and consistently frame 

the activities within a problem solving context, including challenging all pupils with greater 

depth opportunities, the acquisition of learning skills; such as enquiry, reasoning, 

resilience, resourcefulness  and collaboration ensures students become more inquisitive, 

persistent, understand more and learn from both success and failure.  

Questioning 

When teachers and teaching assistants carefully and responsibly utilise a range of 

questioning techniques and tactics e.g. honour wait time, are deliberately democratic, 

provide positive and concrete feedback, dig deeper, put the onus on students individually 

and collectively to respond then the students are more engaged, everyone feels valued, 

they make more sense of their learning and are not afraid to fail.  

WALT, WILF and AFL 

Due to the fact teachers and teaching assistants consistently and strategically link the 

learning intention to the success criteria and link that to student’s targets through peer and 

self-assessment, learning ladders and marking policy, students maximise their learning 

through consistently being in their zpd (zone of proximal development) are tightly 

monitored and progress as increasingly confident learners.  

 
 
Specific: Strongly emphasised in EYFS: 
 

1. Focusses on getting the basic skills right early, with high emphasis placed on 
communication, early number, phonics and vocabulary skills.  
 

2. Focusses on ensuring pupils are well rounded, thoughtful and able to work in a variety of 
group and individual situations with thoughtfulness and resilience. 
  

3. Focusses on building happy, confident learners. 
 

4. Developing a love of reading aided by fluency in phonic decoding and whole book sharing 
 

5. Mathematical awareness and especially the importance of vocabulary development in maths 
. 
 

Specific: Strongly emphasised place of basic skills EYFS transition Keystage 1/2 
 

1. The school places great stock in teaching of systematic synthetic phonics, vocabulary for 
learning, spellings and core mathematical facts, that aids advanced deeper learning later. 
 

2. If a pupil is struggling it is because we haven’t found the right teaching method for that child. 
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Specific: Discreet blocked units and spiral curriculum  
 

1. We believe teaching sequences of discreet weekly slots are best used where repetition of 
skills and recall of knowledge is most needed. We feel this is best in these subjects  

 MFL           -Relies on consistent vocabulary recall  

 RE             -Allows for collective worship and deeper conversations AT1/2 

 PSHE         -Allows for attitudinal debate and can be used to reflect class needs 

 Computing -Highly skills and repetition focussed 

 Music         -Highly skills and repetition focussed 

 PE              -Highly skills and repetition focussed  
*cross curricular opportunities are always seized, planned and embedded  
 

Specific to the International Primary Curriculum  
 

1. We place science teaching at the centre of our International Primary Curriculum because we 
want to create a sense of awe and wonder in the world we live in.  
 

2. We teach metacognition, growth mind-set and learning to learn which is in-built into our IPC 
teaching.  
 

3. We place a strong emphasis on hierarchical skills development, alongside knowledge, 
understanding and attitudes. We believe these are best taught through joined up units in art, 
design, science, history and geography. These are enhanced by applying and using 
computing skills  
 

4. Literacy and Maths are used to promote deeper subject specific learning and allow pupils 
greater application of skills especially in terms of problem solving. 

 
 

Literacy and Maths  
 
     1.    Skills, knowledge and understanding are taught in a “spiral curriculum” that revisits each 
area before moving pupils into new aspects of learning 
 

Implementation: Our Wave approach to teaching to core subjects 
 
The school has adopted a ‘Wave’ approach to teaching which meets the needs of individual and 
groups of children: 
 
Wave 1: 
This is high quality class teaching where differentiation meets the needs of particular groups within 
the class setting. 
 
Wave 2: 
There are specific interventions with groups of children to address particular needs and are time 
limited and reviewed. 
 
Wave 3: 
There are individual support programs for children with specific needs. They may involve external 
agencies. 
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Implementation: Supporting pupils with special needs and disabilities (refer to Inclusion 
Plan)  

 
The curriculum in our school is designed to provide access and opportunity for all the 
children attending the school. 
 
If a child has a special need, our school does all it can to meet these individual  
needs, as set out in our SEND policies. 
The school provides Individual personal learning plans for pupils with additional needs. e.g. EHCP, 

School Support and INA 
This outlines how the school will address the need. It also sets out 
targets for improvement, so that we can review and monitor the progress of each  
child at regular intervals. 
 
The Foundation Stage 
 
The Early Years Foundation Stage curriculum guides teaching and learning in  
reception and nursery. Our curriculum planning focuses on Development Matters and  
on children’s skills and experiences, at the appropriate level. 
 
During the children’s first term in the Nursery and Reception classes, their key worker 
makes a baseline assessment to record the skills of each child. This assessment  
forms an important part of the future curriculum planning and target setting for each  
child. 
 
We are well aware that all children need the support of parents and teachers to make 
good progress in school. We strive to build positive links with the parents of each 
child by keeping them informed about the way in which the children are being taught 
and how well each child is progressing. 
 
 
Implementation: The role of the subject leader 
 
 The role of the subject leader is to: 

 provide a strategic lead and direction for the subject; 

 support and offer advice to colleagues on issues related to the subject; 

 monitor pupil progress in that subject area; 

 Provide efficient resource management for the subject. 
 
 The school gives subject leaders non-contact time, to carry out the necessary duties 
 involved with their role. It is the role of each subject leader to keep up to date with 
 developments in their subject, at both national and local level. They review the way 
 the subject is taught in the school and plan for improvement. This development 
 planning links to whole-school objectives. Each subject leader reviews the 
 curriculum plans for their subject, ensures that there is full coverage of the National 
 Curriculum and that there is progression in the subject. 
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Curriculum by design: Role of Medium Term Curriculum Planning 
 
The Structure of the National Curriculum 
 
For each subject and for each key stage, programmes of study set out what pupils should be taught, 
and attainment targets set out the expected standard of pupil’s performance.  
 
The curriculum at The Valley Community School takes into account the following general teaching 
requirements that apply across the programmes of study: - 
 

 Setting suitable learning challenges. 

 Providing full access to all pupils. 

 Responding to pupils’ diverse learning needs. 

 Setting tasks to meet the needs of SEN pupils and to challenge higher ability and gifted and 
talented pupils. 

 Overcoming barriers to learning and setting realistic targets for pupils. 

 Taking account of pupil’s backgrounds, heritage and language needs. 

 Making cross-curricular links especially in English, Maths and Computing. 
 
The medium term plans at the Valley School show how the long term plans are put into action for 
each term. The medium term plans for the International Primary Curriculum have been adopted and 
adapted by staff in line with the six themes taught through the year in each year group.  Objectives 
and suggested activities are recorded for each theme. The themes and medium term plans are 
located in each classroom and all plans are hyperlinked to a long term plan on the T drive. Children 
are assessed at the start of a theme and asked what they would like to learn about in the topic. 
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The Valley Community School uses the following documents in its Medium Term Planning. 
 
ENGLISH (Including Speaking/Listening) – National Curriculum (2014) school designed 
curriculum  
 
MATHEMATICS – National Curriculum (2014) school designed curriculum  
 
SCIENCE – National Curriculum (2014)      (central within IPC) 
 
COMPUTING – National Curriculum 2014 scheme based 
 
RE – Bolton’s Revised Agreed Syllabus.(SACRE) 
 
HISTORY - National Curriculum (2014).         (within IPC) 
 
GEOGRAPHY – National Curriculum (2014) (within IPC) 
 
DESIGN           – National Curriculum (2014) (within IPC) 
 
ART – National Curriculum (2014).                  (within IPC) 
 
PE (Inc gym/dance/games/swim)– National Curriculum (2014).Based upon the Val Sabin scheme. 
 
MUSIC –   National Curriculum (2014) Charanga 
 

MFL: -(Keystage 2) National Curriculum (2014) “Eurostars” 
 
P.S.H.E. and Citizenship-“Jigsaw Scheme” that dove tails with IPC implemented SEP 2018. 
 
Phonics –Letters and sounds  
 
Spelling and grammar –Assertive Mentoring/In house 
 
Speaking/Oracy/Vocabulary development: BELL foundation: EAL assessment framework school 
designed curriculum 
 
The skills checklist which has been developed from the National Curriculum ensures curriculum 
coverage and progression through school. 
 
The Foundation Stage (Nursery and Reception), follow the Development Matters Guidelines which 
cover all areas of the curriculum under the seven areas of learning. 
 Letters and Sounds are used within Communication, Language and Literacy strand, in Nursery and 
continues through Foundation stage, Key Stage One and into Key Stage Two.  
 
Implementation: Role of Short Term Curriculum Planning 
 
In the Valley School short term plans are produced weekly and refer to single lessons or cross 
curricular lessons. Wherever possible short term plans are cross curricular and linked to half-termly 
age related themes. English, Mathematics, PE, Music and RE are taught as discrete subjects. From 
time to time specific whole school themes may be planned as in Road Safety or Book Weeks. 
 
The format of the plan is the same for most subjects from Year 2 to 6 with the exception of English, 
Mathematics, Music, RE and PE which have an individual planning formats. Computing is taught as 
a separate skills based lesson. 
Plans reflect the levels of ability of the pupils and are differentiated to challenge all pupils and cater 
for different learning styles. Plans are shared with support staff and evaluated after lessons. 
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The Reception and Nursery classes produce plans, which reflect the seven areas of learning from 
the EYFS framework (2014) and supported by the early years outcomes and objectives, taking 
account of child initiated and guided learning opportunities.   
 
All plans are completed on the computer and hard copies of plans are kept in Planning Files within 
each classroom. 
 
Planning is also hyperlinked to a long term plan which is located on the T drive. This allows all staff 
access to planning for any class within school and from home via remote access. 
 
Short term plans cover the day-to–day management of teaching in the classroom.  
What are we learning today? What are the learning objectives and the activities that support that 
learning?  What work is to be done by the pupils, including those with special needs, higher ability 
or gifted and talented and when? Who will I support? What are the Teaching Assistants going to do 
and when? What ICT is to be used in teaching and learning? What cross curricular learning will take 
place? How will learning be recorded? 
 
Short term plans fit alongside the timetable and indicate differentiated learning objectives, activities, 
and the organisation of pupils, staff and resources. Subjects including ICT are integrated where 
applicable, and ICT is increasingly used to teach or support subjects. 
Details of assessment and evaluations are part of the Short Term Plan and are used when 
appropriate to inform future planning. 
Outstanding  short term plans are not just for accountability but highlight the positive contribution 
teachers are making to the teaching and learning which is taking place. 
 
Implementation: Guidance on Completion of Short Term /IPC Plans 
 
Using the IPC plan out the work for your class ensuring the requirements of the National Curriculum 
are being met (coordinators have given guidance on where stand-alone lessons may be needed to 
ensure coverage). 

 
Make sure you assess children’s prior knowledge and build upon this. 
Ensure the entry point experience with the children is well planned and relevant. 
Plan and organise the exit point reporting to parents 
Ensure that 70% of all lessons are appropriately differentiated. 

 
Assess and record progress and attainment using the school tracker. 
Ensure, where appropriate, links to particular writing genres in English are used. 
Update displays of children’s work. Make sure that the Computing opportunities to develop skills 
and knowledge are fully taken advantage of. 
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Appendix 1C Impact  
Impact: Monitoring and review 
 
Our governing body’s curriculum committee is responsible for monitoring the 
way the school curriculum is implemented. 
 
We have named governors for English, Maths, Computing and Special Needs. 
Governors are also linked to specific cohorts and attend some of the progress 
meetings arranged during the assessment periods. The governors liaise with the 
subject leaders of these areas, and monitor closely the way the school teaches these 
subjects. 
 
The head teacher is responsible for the day-to-day organisation of the curriculum. 
The curriculum leader  (Assistant Headteacher) and senior leadership team monitors  
ensuring that all classes are taught the full requirements of the National Curriculum, 
and those lessons have appropriate learning objectives and clear differentiation. 
 
Subject leaders monitor the way that their subject is taught throughout the school 
through book scrutiny, lesson observation and pupil voice and they have 
responsibility for monitoring the way in which resources are stored and managed. 
 
Subject leaders report back regularly to the curriculum committee, staff and SLT reporting on 

standards and monitoring activities.  
 
Organisation and planning 
The Valley Community School uses the National Curriculum 2014 as a vehicle for implementing a 
structured curriculum, which has continuity and progression at its core. It provides the reason and 
purpose for curriculum development. 
 
The National Curriculum secures for all pupils, irrespective of social background, culture, race, 
gender, differences in ability and disabilities, an entitlement to a number of areas of learning and to 
develop knowledge, understanding, skills and attitudes necessary for their self-fulfilment and 
development as active and responsible citizens. 

 
 

Impact of the school’s curriculum: 
 

Because the school implements a broad balanced and enriched curriculum we feel that we 
have a demonstrable record of: 

 

 Precision in planning, we know that all curriculum subjects are covered in the required depth 
exemplified within the statutory and non-statutory guidance of the national curriculum. The 
school has a demonstrable track record of supporting the highest levels of primary academic 
performance in all subjects. 
 

 Spiral nature of the curriculum and its design, pupils have the opportunities to regularly revisit 
concepts and link ideas together. 
 

 High quality authors and poets are studied; pupils have a real love of learning.  
 

 Learning begins from two years old. Pupils acquire language skills quickly and those with 
English as a second language rapidly become bilingual pupils able to thrive. 
 

 Development of the whole child and gaining a sense of awe and wonder, pupils are happy 
engaged learners eager to share their learning with adults, family and class peers. 
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 Strong emphasis on revision of oracy and “basic skills” pupil’s standards are high and pupils 
are exceptionally well prepared for their next stage of learning. 
 

 High focus on developing specific subject knowledge, as well as the skills in each subject, 
pupil’s progression through the keystages is ensured and readily exemplified; through display 
and case studies, performance and demonstrable achievements. 
 

 Focus on providing opportunities of working with children beyond their own school, sex, 
religion and experience pupils are able to mix, collaborate and work appreciate the views of 
others,  
 

 A curriculum focussing on what is good behaviour, British citizenship and global 
responsibilities, pupils leave The Valley School at levels able to integrate into modern British 
Society. Many pupils take on roles with added responsibility at school and beyond. 
 

 A strong focus on religious freedom, tolerance and understanding pupils have a deep level of 
appreciation of the views of others and how these may differ from their own. 
 

 Active engagement with parents, the curriculum goes beyond the classroom and promotes 
home study and research, parents are engaged and have ownership of the school and see it 
as part of the community. 
 

 The arts, health and inclusion carrying equal importance, alongside the academic 
achievements, pupils make healthy choices, appreciate music, art and dance and know the 
importance of keeping a healthy lifestyle for physical and mental health.  
 

 The curriculum being fully inclusive for all, pupils have time and opportunities to work 
alongside their class peers who may have learning and physical needs, this creates a strong 
sense of care and inclusivity. 

 

 Lessons are planned around pupil’s interests and questions, pupils are actively engaged in 
their own learning and eager to investigate beyond the classroom 
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Appendix 1 (1D) 
 
The overview of the approach of IPC-curriculum design 
 
 
 
 

 
 
 
The Learning Goals are the foundation on which the International Primary Curriculum is 
built. 
 
The Learning Goals define what children might be expected to know, what they might be able to do 
and the understandings they might develop as they move through school. Well written learning 
goals guide teaching and learning and help to focus assessment and evaluation. We believe that 
the IPC Learning Goals are equal to or exceed those of any curriculum in the world. 
 
The subject goals 
 
The subject goals cover the knowledge (the facts and information children might learn), the skills 
(those practical abilities children need to be able to do) and the understandings (the deeper 
awareness of key concepts which develops over time). There are subject Learning Goals for 
Language Arts, Mathematics, Science, Information Technology, Design Technology, History, 
Geography, Music, Physical Education, Art and Society. 
 
Some examples of IPC subject goals are: 
 

 Know the basic structure elements of word structure 
 Be able to recognise and use nouns, verbs, adjectives and adverbs 
 Know about the main events, dates and characteristics of the past societies they have 

studied 
 Be able to gather information from simple sources 
 Understand that the past can be considered in terms of different time periods 
 Know how a number of musicians – including some from their home country and the host 

country – combine musical elements within a structure 
 Be able to compose musical pieces combining musical elements within a structure 
 Understand that musicians use music to express emotions and experiences 
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Appendix 2 
The personal goals 
 
The personal goals refer to those individual qualities and dispositions we believe children will find 
essential in the 21st century. They help to develop those qualities that will enable children to be at 
ease with the continually changing context of their lives. There are personal goals for enquiry, 
resilience, morality, communication, thoughtfulness, cooperation, respect and adaptability. 
 
As an example of some of the IPC Learning Goals for Adaptability, children, through their 
study of the IPC will learn to: 

 Know about a range of views, cultures and traditions 
 Be able to consider and respect the views, cultures and traditions of other people 
 Be able to cope with unfamiliar situations 
 Be able to approach tasks with confidence 
 Be able to suggest and explore new roles, ideas, and strategies 
 Be able to move between conventional and more fluid forms of thinking 
 Be able to be at ease with themselves in a variety of situations 

 
 
The international goals 
 
The International Primary Curriculum is unique in defining learning goals that help young children 
begin the move towards an increasingly sophisticated national and international perspective. 
 
The IPC’s view of an international perspective is based upon: 
 

 A knowledge and understanding of one’s own national culture. International is both inter and 
national 

 An awareness and understanding of the independence of and the interdependence between 
peoples 

 An awareness and understanding of the independence of and interdependence between 
countries 

 An awareness and understanding of the essential similarities between the peoples and 
countries of the world 

 A developing ability to be at ease with others who are different from ourselves 
 
Knowledge, skills and understanding 
 
All the IPC learning goals include the development of knowledge, skills and understanding; an 
essential combination to ensure the most effective learning experience. The learning tasks within 
each IPC unit guide teachers through the process of helping children develop their knowledge, skills 
and understanding. 
 
 
The school cross-references IPC milestones with a simple national curriculum coding system.  
Teachers map detailed concept maps showing where and when the national curriculum is 
completed and any additions to schemes of work to meet or supplement the IPC to meet the 
national curriculum, including the additional knowledge content that, must be covered. Subject 
monitoring guidance clearly sets out what pupils should do to meet the national curriculum. 
 
 
 
 
 
 
 



 

 

19 

Appendix 3  
A brief overview to our curriculum assessment: 
 
Class teachers record an assessment for each child for all non-core subjects once a term in the 
relevant section of the online tracker as identified in individual subject coordinators.  Individual subject 
coordinators are responsible for gathering and analysing assessment data for their own subjects.  
Procedures for doing this are outlined in the relevant subject policies. 
 
The school’s foundation stage curriculum establishes indicators of expectation within the linked 
foundation subjects, a broad guide but not exact- 
“The World”:                                                                                      Geography/History 
“People/communities                                                              RE/Geography/History/PSHE   
Technology:                                                                                           Computing 
Being imaginative/Exploring and using media materials:                     Art/Design  
Personal, Emotional and Social Development:                                     RE/PE/PSHE 
*underpinned by the prime areas and key subject specific language and terms- 
 
The school assesses within the IPC milestones and additionally skills information that supplement 
the milestones and formative assessment against national curriculum outcomes. A best fit judgement 
of; emerging, developing or secure within each age band is established.  
 
Quality assurance, standardisation and moderation is informed by using the school’s in house 
exemplification, case studies and exemplar materials. 
 
The subjects not within the IPC, namely –PE, Music, ICT and RE are assessed against national 
curricular and AT1/2 (RE levels) outcomes again using the criteria of emerging, developing or secure 
within each age band. 
 
Useful Guidance: These characteristics of learning broadly applies to age appropriate tasks- 
limiting judgement information and is used in conjunction: 
 

 Emerging Developing Securing 

Support 
needed 

Some Little Very little 

Attitude to 
learning 

Can be negative, 
passive or rushed 

Increasingly positive, 
active and 
considered 

Very positive, 
proactive and careful 

Ability to work 
accurately 

independently 

Rarely Mostly Almost always 

Ability to 
demonstrate 

with summative 
check 

May struggle Accuracy around 
50%+ of Year group 

expectations 

Accuracy around 
90%+ of Year group 

expectations 

Application 
across the 
curriculum 

Little Increasing Able to apply and 
see parallels 

*Bloom’s “Taxonomy” and Webb’s “Depth of learning” are used to supplement this brief guidance. 
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APPENDIX 4:  
IMPLEMENTATION: CURRICULUM TIME ALLOCATION  
 

Year group Subject Approximate 
number of hours 

% of timetable 

Year 1-6 
 

Maths  390 
 

25% 
 

Year 6 
Year 5 
Year 4 
Year 3 
Year 2 
Year 1 

English 540 
450 
450 
450 
540 
540 

35% 
29% 
29% 
29% 
35% 
35% 

Year 1-6  
 

RE 60 
 

4% 
 

Year 6  
Year 5 
Year 4 
Year 3 
Year 2 
Year 1  

PE 120 
180(swim) 

120 
120 
120 
120 

8% 
13% 
8% 
8% 
8% 
8% 

Year 1-6  
 

Computing 60 
 

4% 
 

Year 6  
Year 5 
Year 4 
Year 3 
Year 2 
Year 1 

 IPC/Music 180 
120 
180 
120 
180 
180 

12% 
8% 
12% 
8% 
12% 
12% 

Year 6  
Year 5 
Year 4 
Year 3 

MFL 30 
60 
60 
30 

2% 
4% 
4% 
2% 

Year 1-6  
 

PSHE 39 
Plus throughout all 

the curriculum 

3% 
 

Year 6  
Year 5 
Year 4 
Year 3 
Year 2 
Year 1 

Assembly/P4C           150 
150 
150 
150 
90 
90 

10% 
10% 
10% 
10% 
6% 
6% 
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APPENDIX 5:  
 
How the Curriculum is delivered in Years 1-6 

 
The overview of the approach of IPC: For reference only  

 
The Learning Goals are the foundation on which the International Primary Curriculum is 
built. 
 
The Learning Goals define what children might be expected to know, what they might be able to do 
and the understandings they might develop as they move through school. Well written learning 
goals guide teaching and learning and help to focus assessment and evaluation. We believe that 
the IPC Learning Goals are equal to or exceed those of any curriculum in the world. 
 
The subject goals 
 
The subject goals cover the knowledge (the facts and information children might learn), the skills 
(those practical abilities children need to be able to do) and the understandings (the deeper 
awareness of key concepts which develops over time). There are subject Learning Goals for 
Language Arts, Mathematics, Science, Information Technology, Design Technology, History, 
Geography, Music, Physical Education, Art and Society. 
 
Some examples of IPC subject goals are: 
 

 Know the basic structure elements of word structure 

 Be able to recognise and use nouns, verbs, adjectives and adverbs 

 Know about the main events, dates and characteristics of the past societies they have 

studied 

 Be able to gather information from simple sources 

 Understand that the past can be considered in terms of different time periods 

 Know how a number of musicians – including some from their home country and the host 

country – combine musical elements within a structure 

 Be able to compose musical pieces combining musical elements within a structure 

 Understand that musicians use music to express emotions and experiences 
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Appendix 6 

Early Years Curriculum Planning - 2 years + 

By two children have become mobile explorers who have started to develop their independence. 

They are still developing their languages skills in order to make their needs known and they do not 

yet have the social skills to manage turn-taking, sharing or waiting. Children’s ability to use 

language suddenly increases rapidly. The size of the vocabulary increases and they begin to string 

words together in short sentences but are capable of frequent tantrums, which are often a result of 

their inability to express themselves clearly. 

With a small number of two year olds the setting is able to support children’s emotional and physical 

needs effectively thereby enabling them to feel secure and allow time to develop close attachments, 

especially with their key person. The children are regularly involved in small group experiences 

which develops confidence to participate, thus enabling their voices and feelings to be 

acknowledged. Practitioners tune in to children’s interests, especially during role play and are able 

to extend and support children’s language. Staff build on previous experiences, knowledge of which 

is gained through shared discussions with parents and grandparents and sound transition practices 

such as ‘All about me’ booklets. 

The low adult: child ratios, early years expertise and qualifications and a well-articulated curriculum 

are related to sustained interactions and positive outcome measures for children. The children have 

access to early years’ provision, which is specifically designed to meet their language learning 

needs. They also benefit from targeted intervention at key points in their development. Once well-

being and involvement is secure then children begin to join in with small group “Language through 

listening” activities with their key worker. 

Staff are knowledgeable about the typical development and characteristics of learning for two-year-

olds, including their emotional and physical dependency on adults. They are aware of the large 

difference in development between children who are ‘just two’ and those approaching their third 

birthday and adapt interactions and provision accordingly. 

Using the indoor and outdoor spaces, the children enjoy the freedom to practice and investigate 

what they can do and how it connects with the world around them.  

Practitioners understand the importance of children’s emotional well-being and respond, support 

and plan for individual needs and are aware of children’s fluctuating emotional and physical needs. 

Admission practices are mindful of the impact of strategic and staggered entry of two year olds at 

any one time. However, once attending, children are expected to attend regularly and commit to 

consistent start and end times as children can find it difficult if too many transitions take place 

around them; it can affect their security and emotional well-being.  
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Appendix 7  

Nursery – 3 years + 

We believe that the prime areas of learning are the base stone for all future learning and therefore 

place a lot of emphasis on ensuring that all children feel, happy, secure and settled into the school 

environment. During the first term, we begin the child’s first experience of nursery by focusing the 

topic around them and their families; enabling them to engage in a subject they know the most 

about. We want all children to become confident, active and independent learners, enabling them to 

enter Key stage one with the skills that they need to continue their journey of learning. 

Practitioners are aware that good parent partnerships are of prime importance to quality early years 

provision. Daily family time is an important time for engagement with parents and is seen an 

essential means of sustaining children’s effective learning and development.  Parents are regarded 

as experts on their own children and are very much included in the learning experience. Learning 

journeys are used as a way to involve parents in their child’s learning. Workshops are offered each 

morning to support parents with the development of reading, rhyme, vocabulary and the importance 

of interactive play and communication. 

In Nursery there are two, 10 minute carpet sessions for both morning and afternoon sessions, 

which include Language Through Listening activities or phase one phonics, reading and story and 

activities based around mathematics.  

During free-flow time, sustained shared thinking strategies or ‘guided interactions’ are approaches 

that involve the adult and child collaborating on a task; practitioners select the ones most likely to 

be effective for different groups and individual children. They are responsive to the child’s 

intentions, focused on the spontaneous learning, and provide opportunities for the child’s feedback. 
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Appendix 8 

RECEPTION – 4 – 5 years 

The welcome to Reception begins even before the children arrive. The transition from pre-school, 

nursery or home is considered an essential element in ensuring children’s well-being and 

involvement right from the start. The Reception year builds on the learning that children have 

undertaken previously. The children are able to start quickly, from the first week of the new 

academic year. Routines and high expectations are established early so that children feel safe, 

secure and happy. Securing children’s personal, social and emotional readiness to learn, including 

resilience, perseverance, concentration, the ability to listen, take turns and cooperate.  

Reading is at the heart of the Reception curriculum. Systematic synthetic phonics plays a critical 

role in teaching the alphabetical code and reading schemes are specially selected to reinforce and 

build upon children’s current phonic knowledge and skills. Listening to stories daily and joining in 

with poems and rhymes enhances vocabulary and develops comprehension.  Regular daily story 

times give opportunities to develop auditory memory and show understanding of what they have 

heard.  

Teaching Writing composition builds on children’s spoken language and their comprehension of 

stories. Children have 20 minute weekly guided write sessions that directly relate to the literacy 

input sessions. Children are explicitly taught how to use the correct pencil grip and how to sit at a 

table correctly during writing activities. Application of phonic knowledge and a method of “say it, 

stretch it, write it” when composing captions or sentences are developed before children are taught 

to apply “Hi 5” which comprises of checking their writing for “capital letters, finger spaces, full stops, 

does it make sense and can I read it back?” Correct letter formation is taught and practised in daily 

phonics sessions and the teaching of tricky words is the focus of a Friday phonics session. 

The teaching of number is a key focus in Reception; recognising small numbers of items, 

comparing numbers and solving problems are delivered alongside daily basic skills sessions at the 

start of the day. Place value, numbers up to 100 and mathematical language such as prepositions, 

shape and measures such as time are addressed in a fun, interactive way during daily ‘busy time’. 

Frequent opportunities for children to practise and consolidate their skills are planned for in the 

provision and children are encouraged to access the role play areas and writing station and 

undertake the writing challenges shared following the carpet session. 

Through the Reception year, the teachers plan activities to give children learning experiences and 

opportunities to work towards the Early Learning Goals and prepare them for National Curriculum. 

Importance is given to the development of a coherent whole school curriculum through subject 

leaders exercising their role and responsibilities from Nursery. Other aspects of the curriculum 

include opportunities during routines such as the start and end of the day, snack and lunchtimes, 

hygiene routines, outdoor learning and use of other shared spaces within the school such as the 

library, hall and computing suite. We strive to maximise children’s learning at all times; respectful 

transitions from one area of school to another, involvement in whole school projects and initiatives 

such as Fairtrade week or history day and daily story read by SMSAs at lunch time.  

Reception connect to the wider school community through participation in whole school events and 

celebrations, lunch in the hall and Headteacher’s tea party. 

We pride ourselves on finding the right balance of adult led and child initiated activities across the 

day. Our morning sessions follow a similar pattern to key stage one class where there are a 
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combination of whole class and whole group taught sessions for phonics, maths and literacy; these 

carpet sessions are followed by a range of adult directed and self-selected activities linked to the 

teaching and learning for that session and help to develop and consolidate basic skills in reading, 

writing and mathematics.  

Afternoon sessions provide an opportunity to explore learning through the children’s interests; 

children have an extended session of continuous provision where they explore planned activities 

inside and outside of the classroom. The adult’s role is to continually model, demonstrate and 

question what the child is doing. In some cases the adult will ask the child to complete a task or 

game with them; at other times they will participate in the child’s game, extending it where possible. 

Play has an important place in the early years curriculum and staff use their extensive knowledge 

and experience to determine the most appropriate teaching strategies to implement based on 

judicious knowledge of the child and the concept being taught. Even within play, teachers determine 

the level of independence an activity will require and tailor it to suit the child’s need. 

The Valley operates a free-flow provision whereby children have access to the indoor and outdoor 

provision. Outdoors teachers encourage children to be active and engage in physical opportunities 

that the indoors may restrict. 

By the Summer term in Reception the children will experience many more adult directed tasks as 

they prepare for their transition into year one. Children’s confidence, concentration and ability to 

listen and follow instructions are developed at every opportunity and practitioners support children 

to continue to self-regulate and challenge themselves. 

In Reception there are 3 daily whole class teaching carpet sessions that include, literacy or 

numeracy, phonics, handwriting and understanding the world, as well as weekly P.E, music and ICT 

lessons. Additionally the children are able to use our extensive outdoor learning area to further 

enhance their learning, through exploring and gaining new learning experiences engaging with the 

outdoor environment whatever the weather. 

We plan half termly topics that we feel will inspire the children's curiosity, understanding and 

development. All seven main areas of learning are incorporated into the indoor or outdoor 

curriculum and planning is cross curricular across all areas. Further enhancement is judiciously 

made according to what the children need to develop holistically as a global citizen and also in 

preparation for National Curriculum. Throughout the EYFS curriculum we are always incorporating 

children’s skills and development under the characteristics of effective learning. 

Medium term planning (half termly) helps us link the essential skills to be developed to specific 

planned activities and identifies assessment opportunities, which in turn supports the individual 

child to move forward in their learning. Short term (weekly) planning includes specific plans for 

coverage of the daily Literacy, Numeracy, handwriting and phonic whole class teaching sessions, 

where learning objectives will be shared verbally with the children.  Adult led focus activities are 

also planned to develop and move children forward in all areas of their learning, again small targets 

are verbally shared to support progression in each child’s individual learning experience.  Free-flow 

activities are planned on a daily basis with the whole team to include opportunities for extension; 

child requested activities and further planned adult led activities. 
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The EYFS also includes the Characteristics of Effective Teaching and Learning. The teachers plan 

activities within the classroom with these in mind. They highlight the importance of a child’s attitude 

to learning and their ability to play, explore and think critically about the world around them. 

We believe our creative and topic based curriculum helps children meet learning opportunities 

within a happy, secure and interesting environment through practical activity, enquiry and 

purposeful play, with consolidation through practice, talk and reflection. 
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Whole school 
reporting 

PH 5: 1Assessments processes provide a valid and reliable summary of pupil achievement and the end of each year, 
phase and over prolonged periods, long term tracking (SPTO LONG) Supports deeper and more realistic target setting 

Summative 
reporting  
-TERMLY  
-ANNUALLY  
-PUPIL 
PROGRES 

 

PH4:1  
Teachers efficiently summarise 
achievement in terms of K/S/U using 
grades that have shared meaning and 
purpose. (SPTO SHORT TERM)  

PH4:2 
Parents/carers 
receive timely 
and well 
understood 
written reports  

PH4:3  
Where core/key skills exist they drive decision making 
and act as determiners of whether pupils are WTS, EXS 
or GDS. (KEY OBJECTIVES/KEY SKILLS) 

Monitoring pupil 
progress  
 
-TERMLY  

PH 3:1 Judgements 

are based on a range 
of activities and are 
based against 
core/key skills.  
(Clear shared 
Criteria for 
WTS/EXS/GDS) 

PH3:2 Teachers 

cross moderate.  
Judgements are 
based on a mutual 
understanding of 
expectation. (Case 
studies)  

PH 3:3 There is a 

shared 
understanding or 
progression in 
K/S/U that 
underpins 
judgements-Key 
skills are known 
and refined.  

PH 3:4 Pupils 

know how and 
when their work is 
judged and are 
involved in this 
process, where 
this is possible. 
(WALT) 

PH3:5 A manageable systems for 

workable record keeping are in place. 
Teachers have moderated samples to use 
to refine judgments and see next steps. 
The shared understanding is highly 
refined. 
 
(SPTO: OATS) 

Ongoing 
formative 
assessment 
By the 
TEACHER  
-DAILY 
-WEEKLY  
-TERMLY  

PH2:1 Teachers plan 

opportunities to elicit 
K/S/U in 
systematically 
reviewed and 
evaluated sequences 
of learning  
*KNOW Harvest/Pre 
or post teaching 

PH2:2 Teachers 
actively involve 
pupils in 
discussing lesson 
objectives and 
success criteria 
*Lesson start(s)  
Plenaries 
Lesson end  

PH2:3 Teachers 
observe,  create 
discussions and 
pose questions-to 
gather a rounded 
view of K/S/U  
 
*Group and 1:1  

PH2:4 
Teachers plan 
FPA/FPT and 
gather evidence 
of learning  
 
*Assessment 
built in the 
sequence  

PH2:5 Teachers 

actively adapt 
pace, structure, 
challenge and 
lesson content to 
match pupil needs  
*ongoing 
adaptation/pace 
and challenge  

PH2:6 Teachers 
give well-
constructed 
feedback that is 
timely and 
advances learning, 
showing pupils 
how to improve 
*Ongoing 

EVIDENCE BASE: PLANNING/RECORDS AND EVALATIONS /OBSERVATIONS AND MONITORING SYSTEMS/PUPIL WORKBOOKS 

Delivery models 
and pupil led 
assessment  
-AFL-PUPIL  
-DAILY  
-WEEKLY  
-TERMLY  

PH1:1 Pupils 
identify the K/S/U 
and existing ideas, 
misconceptions 
and questions. 
 
Unit harvests 

PH1:2 Pupils 
understand the 
learning 
objectives, refine 
the success 
criteria  
Lesson sequence 

PH1:3 Pupils 
self- assess 
against agreed 
criteria  
 
Agreed and /or 
drafted targets 
and criteria 

PH1:4 Pupils 
peer assess 
against known 
criteria  
Regular 
component of 
lessons  

PH1:5 Pupils use 

quality feedback 
to advance their 
learning  
Group/1:1 
marking/verbal 
feedback  

PH1:6 Pupils 
collaborate with 
peers and the 
teacher to agree 
next steps in 
learning 
Ongoing/Mentoring   

EXAMPLE EVIDENCE BASE: PUPIL DISCUSSION/OBSERVATION/WORKBOOKS/CASESTUDIES SHOWING IMPACT  

PUPILS 

AND AFL  

TEACHERS 

AND AFL  

MONITORIN

G Routines  

REPORTIN

G Routines  

APPENDIX 9: MAKING CURRICULUM 

JUDGEMENTS AND OUR ASSESSMENT 

MODEL 



 

 

28 

 


